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Introduction

Pupils in three Crossville, Tennessee, schools have teken part i{n a unique
cultural arts enrichment program for the past threce years. Music, art end
creative dramatics have been a required part of the school curriculum for pupils
in grade one through grade eight. Participation in the cultural arts program
in the high schenl has been voluntary, and usually limited to one element of the
cultural arts program. For example, it is conceivable that a student could
major in art after completing the art course sequence in high school. The
high school did not offer & music enrichment program the third year because of
personal and scheduling conflicts. The position of music teacher that had been
availadble for the high school was used the last year of the project to provide
traveling services to several rural elementary schools. The elementary school
program was the only one that maintained the same personnel throughout the span
of the program. Tvo high school teachers out of three remained, and in the
middle school there was a complete turnover of teaching personnel in all elements
of the program.

Teachers vere selected on the basis of their education and experience in
their particular field. A few of the teachers had significent teaching experience
in academic areas; others vere beginning teachers. There was no program coordi-
aator for the cultural arts teachers. Each teacher developed his own program and
carried it out with 1ittle direct supervision. Teachers were employees of the
local school system, but their salaries were furnished by Title IXI ESEA,
Communications regarding their local schools took the form of traditional in-
service teacher meetings. The county school system exerted little supervision or
control over the programs., Comaunications with the project took the form of called
meetings with the total gioup of cultural arts teachers and visitations by project
personnel to classrooms and special programs, plus memos, letters and telephone
calls between the project office and cultural arts schools.

Teachers vere hired just before pchool began for the initial year. There
was no time for them to srient the faculty in their schools as to their programs
or their relationships to the ecadenmic program. No such orientation sessions
wvere initiated by the cultural arts teachers at any time as the program progressed.
Classroom teachere were invited to visit edmsarooms of cultural arts teachers,
but they 4id not pcesess the background to evaluate or detemine the potential
of the cultural arts program for regular classroom ¥ork.

The cultural arts teachers vere given the opportunity to design their program
as they desired. Limjtations includead money and facilities, doth quite limjted.
The programs vere conducted under regular crowded classroom conditions with a
mininum of equipment. Consultentd were provided during the first two years of the
progras to ald in progren development and in noting any special prodlenms. A
1inited travel fumd vas aveiladble to permit cultural arts teachers an opportunity
to visit other programs of a similar nature.

Evaluation of a cultural arts program is undeniably difficult. Many of the
Stachers' objectives would have been difficult to quantify and measure. Genersl
goals focused on the personal development of the individual pupile-his self
concept and his avareness of and his appreciation of the world adout him. The
initiel year's progrea vas briefly evaluated by several visiting consultante vho
vere experts in their fields. They deserided the progran as professional and
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effective. The second year's program vas evaluated through the use of tests
measuring pupils' creative thinking arnd attitudes toward school, self and
community.

Cultural erts pupils displayed considerable ability {n original thinking,
as measured by the tests. Attitudes were not dissimilar to pupils in a control
school. Program observation and interviews appeared tv support the findings of
the initiael year's evaluators. It was amazing to view the excitement of the pupils
as they actively involved themselves in this unique program. The second year's
evaluation report sdid, in part:

“The impact of eny enrichment program is 8lov to be felt in the tntal
school progrem. The present evaluation reveals significant improvement in areas
of creative thinking which may be a result of the two years of the special cultural
aerts program. Attitudinal measures derived from pupils on thirteen concepts
relating to self, school and community vere positive, but not generally
significantly different from the control school which has no cultural arts progranm.

"Obsirvation and interviews reveal a positive attitude toward the program by
school officials, teachers, pupils, parents and visitors. Teachers report
individual instances of improved pupil behavior, but behavioral changes will come
slovly because of the many environmental factors affecting the pupils.

"The demorstration programs in the cultural arts have made an immeasurable
impact f{n this Appalachian area. Not only are several thousand pupils receiving
benefits, but teachers and school administrators in surrounding counties have
had an opportunity to view the program in action. Hopefully they will be
instrumental in initiating rimilar programs in their home areas.

"Program goals and expectations have been largely met and in many cases
exceeded., A problem remains in the realm of pudlic knowledge of the demonstratior.
aspects of the program. Parents and general pudlic apparently see the programs
as & regular part of the school offering. Educational administrators in the
demonstration schools are in general sgreement as to the value of the programs,
but feel helpless in planning for some form of continuation in the face of
extrenc needs of their schools,

"Progren impact appears greatest in program components touching the largest
nundbers Oof pupils directly. The elementary school programs Seem most effective at
a point in the children's lives when they are most open to change and influence.
Pupils generally are pleased with the programs through high school, dut there
seens tO be a hesitancy beginning at the junior high school level to enter into
prograns that vould set one apart from the peer group. There appears to be a
hésitancy to seek counseling ani guldance as well as a hesitancy to seek personal
development through the cultural arts. (The second year's evaluation report
coabined discussion of Title III cultural arte and counseling prograns.)

"Success of the demonstration programs 10 due in large part to the concentrate
effort of providing a total program. The same effects would require years to
sccomplish if fewer personnel vere used to present the program. BEqually important
to the success of the total progream is the professional coapetencies and
dedicetion of the teachers vho have sacrificed greatly to prove the velue of such
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& venture., 8uccess {8 measured largely in observational terms of viewing pupils
excitedly involved in learning processes through cultural arts and in development
through guidance and ccunseling assistance.

"One of the greatest problems that would be encountered in an expansion of
the present program would be the lack of trained professional people available for
such programs, coupled with the generally low saleries and largely inadequate
facilities in already overcrowded school buildings,

"Pupils in this Appalachian area fall well behind their urban peers on
standardized tests measuring school learning. Curricula are not consistent with
pupil needs. We have been fortunate to have two demonstration programs designed
to improve pupils' self image and provide growth-producing experiences. Perhaps
a first priority would be the provision of an adequate financial dasis for school
operation followed by relevant school programb?ﬂ quate teaching. It is considered
that both the guidance and cultural arts pregrams would strengthen a school to a
great degree. The teaching processes in these programs empheiste the uniqueness
of the individual learner and differentisl growth rates. Many of the techniques
could be generalized to the regular academic subjJect areas in an attempt to reach
more pupils. Perheps the most important value of the program will be in providing
a means wheredby the underdeveloped pupil can overcome his cultural, social and
educational deficiencies through ability to deal with ideas and abstract data."

The final year's evaluation attampted to: (1) describe the cultural arts
program elementc in some detail together with changes thut have taken place
vith experience, (2) evaluate the value of consultants, travel mories, evaluation
and dissemination, (3) determine.more conclusively the impact of the program on
pupils, teachers, parents and community, (U4) moke recormendations to others
regarding future cultural arts programs, and (5) to present the statistical
findings of later testing on the Torrance Tests of Creative Thinking that was
used in the tvo previous years' evaluation progran.

In order to ac'.leve the evaluation goals, individual and group interviews
vere held, followed by a requirement of individusl cultural arts teachers to
“escribe their work in a vritten report. These reports included all of the areas
suggested sbove or relevant to the final evaluations. The written reports vere
followed by final meetings as a group and individually to further refine the
reports. Conclusions of the cultural arts teachers are summarited in the folloving
chapters of this report.




CULTURAL ARTS

Summary Statement

The need for a coordinated program was seen as both valuable and necessary
by all of the participants in the group evaluations. There wes very little
actual correlation and coordination betveen various segments of th: three cultural
arts due to scheduling pressures and physica’ planv arrangements. The group
decided that more planning in curriculum and the progression of learning situations
could have be>n done. This would have been of benefit to sll levels of study as
the parallels between various programs were stressed,

A progrem coordinating the cultural arts activities with other parts of the
school curriculum was seen as desirable by the participants. The interrelation
of all types of learning was recognized and it was thought that leaming, in
general, would be enharced by the wide range and variety of means of self-
expression by the students, Movement from acadernic isolation todard curriculum
orientation seemed to be necessary for the program to become more effective and
to be seen as an integral part of the school experience.

The direct relationship of a cultural arts area to a specific discipline
within the traditionally academic definition was pointed out by several of the
group members. For instance, musi¢ or drams could be used as a motivation or
?edium for social studies classes, while art techniques could be used during the

essons.,

The cultural arts activities are a way of presenting scientific principles
and terms, even at the third grade level. Other reiationships mentioned vere
between music and mathematica, and musie, art and fractions or geometric designs.
In one specific phase, the cultural arts teachers related their work to space
flight and included scientific terms, as well as the child's place in relationship
to the total environment that has been expanded to outer space.

The central theme of the discussion seemed to be that the cultural arts
provide many more vays, heyond the previcusly established ones, for the student
to cosmunicate. He is glven the opportunity and tools with whic¢h to express
hinmself more completely than is posseidle vhen he is limited to vritten and verdal
classroon exchanges. In summary, they serve as thinking and freeing exercises.

Each of the avis could be used as a teaching tool in the regular classroon.
Teachers vho participated in the arts activities of the students were able to use
many of the 4deas in their classrocom activities. Ihe active participation of
the teachers was seen as a learning experience for thea,

The cultural arts should be required as part of each student's educational
experience for the fivat nine years of school. During the high sci.ool years
(grades 10 through 12), the arts should de availedble to students on an elective
basis.

In plenning such a program, it should be assured from the deginning that the
prograa would vork in a positive manner. For exenple, limiting record selection in
ausic class to "Clasaical" music can be even more alfenating to the siudent than
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inclusion of ell types of music. The child's self-concept may deteriorate and
be mey become even more slienated from the whole school progrmm through the lack
of relationship to his life,

Several teachers suggested that cultural arts should be viewed as the "heart"
of the school curriculum, rather than as a fringe benefit. "It is most effective
to work from cultural arts to other things," said Mr, Hodges. Mrs. Sorrell thought
that, "In the past the '3 R's' were the core for grades 1 through 12. The core
should be cultural arts."

Mr. Brandon proposed further, "In grades one through three there is a need to
devise a base, increase the attention span end tHe concentration ability of the
students.” The cultural arts could help in thie respect in the early grades, and
even though traditional instruction is delayed, pupils should end up knowing more
English and arithmetic than with present rote methods,

Culturel arts teachers agreed that it wee the functioning of the mind that
wvas exercised through creativity. Self-expression in first graders was improved,
as vas attendance, attention and ability to observe thiungs in the experiments
done at that level. It was thought that similar effects might be found at other
grade levels,

To make the cultural arts core into such an integral part of the school
program, it wculd be necessary to:

a, have enlightened and open-minded teachers,
b. have expert and non-expert help,
¢. have syncpsis and evaluation of each year's work,

d. have consultants evaluate and sssist the teachers in correlating
and coordinating their program end planning and solving special
problens a3 they arose and

e. carry out vork-zhops for classroom teachers, nsing both written and
verdbal {nstruction, so that "carry-over" would be greater and the
program night be continuwous.,

The people in the community might be made avare of the funitioning of the
program in many vays, i.e. "truck-dack" plays, art exhibits at pudlic gathering
places, msic performances for civic organiszations. The objective would be to
get the pudlic in to view the progress of the students or, darring that, teke
the students' work out to the general pudliec.

Bach menber of the discussion group seemed to have gained something fron
participating in the final evsluation of the three-year Cultura) Arts Progran. In
verbalising their thoughts, they formulated the following recommendations uvhich
could be helpful to educators considering similar cultural arts prograns.




RECOMMENDATIONS

1.

2,

3.

T,

8.

9.

10.

Cultural Arts classes should be assigned rooms in close proximity to
each other, to facilitate cooperative ventures. They should be a part
of the total school program, rather than a separate entity.

Schedvles should be arranged to permit¢ clusses to carry over information
from one part of cultural arts to ancther or to permit consolidation of
all three sections into one block of time, team-taught, and designated
as "Cultural Arts."

Correlation of cultural srts with nther academic subjects {s advisable and
esssntial.,

A cultural arts activities room or museun designated for displays which
vould be used as a teaching aid for al) parts of the cultural arts progranm
was recommended,

Inclusion of tha cultural arts as a v.tal part of the 'teacher-training'
program in universities and colleges was highly recommended.

Consultant-evaluatior working throughout, the program in cooperation
with teschers could be an essential part of a program designed to
chenge direction toward greater meaningfvlness vhen needed.

The consultant-evaluator could serve a8 the cultural arts coordinator,
or {f rot, a broadly prepared individual should de selected for such a
position. The coordinator should encourage and assist individual
teachers to try nev and creative approaches to classroon learning

and interpret such approaches to school officials.

The use of consultants on a periodic¢ but regular basis could de an
effective means of monitoring an educational program. Inter-county
cooperation is recommended 80 that consulting fees can be shared,
Cultural arts teachers suggeated consultants frow outside the immediate
geographic areas vho could provide new ideas and different

approaches than are available locally.

Evalustion programs, when directly contriduted to by teachers, are

oost effective. They feel defensive adout evaluation results if not
directly involved. They learn a great deal more adout the effectiveness
of their program vhen deeply involved in all stages of the evaluation
progran.

Schonl officials, both county and local, should bde involved in all
phases of any nev or model program, with dafinite responsidilities

for progrea planning, implementing change, evaluation and dissenination.
Pertaps such involveaent nceds to te apecified in a funaing proposal.



11.

12,

13.

1"'

1

It appears that teachers (cultural arts and others) necd to te utilized
t0 & greater extent in school curriculum planning. Many teachers are
hesitant to experiment because of poor communication with and some out-
right discouragement from school authorities. More effective pre~school
planning and regulsr in-service meetings could provide the channels for
effective educational improvenent.

Pre-school planning meetings should include an introduction of school
personnel to new programs and plans, ‘there is a special need to allow
teachers' interaction and also to indicate, in some manner, “he
interaction of each element of the achocl curriculum es it becores a
total schoo). program.

Dissemination efforts are essential in any special or model program.
The program should probably be coordinated by the school systeam. All
proJect personnel, teachers and supervisors should plan and carry »ut
such dissemiration activitien.

Teachers' professional development should include encouragement and soxe
financial support for attending professional mectings and visiting
exemplary programs. Suffieient time should be allotted for such
visitations, ard the teacher should have & responsidility t~ share
learnings vith other school personnel.




Eva’uation of Program

By Cultural Arts Teachers

Following are composite summaries of the three phases of the cultural arts
prograus~-art, nvsic, and drama--based upon reports submitted by the Title
III ESEA teachers to the program eveluator at tiie end of the third end finsl
Year. The report for each subject matter area cuts across all grade levels
involved in that particular program.

The evaluation questionnaire used as the basis for the cultural axrte
teachers' reports is included following the summaries of their replies.

MUSIC

An unusuel sspect of Title III ESEA music program was that it began by
serving children in grades 1-12 in three Crossville schools, but, as a result
of operational eveluation of the program's effectiveness in high school, its
direction was changed during the third year. The high school portion of
the music program was deleted from the cultural arts curriculum and replsced
by an itinerant teacher serving six rural elementary schools. This change
was based upon recommendations of county school officials, who pointed out that
any continuation of the cultural arts program would have to involve children in
rural as well a3 city schools and that a roving teacher serving a number of
small rural schools could provide valuable data upon which to base possible
future progrems.

The traveling teacher, Mr. David Brandon, had 1,700 pupils who met either
veekly or bi-weekly. In the ebsence of a prescribed curriculum, his major
goals were to provide a cursory cultural exparience of wide diversion in
musical styles, types and aspects, with other art forms and academic subjects
correlated, whenever possible, to augment the children's cultural experiences;
to induce creative thought and expression; to provide an outlet for expression
and personal enjoyment; to promote cultural relativism and open-mindedness,
and to teach a basic methodology in problem solving.

These goals Were more successfully realized in the lower grades; in the
upper grades negative attitudes which surfaced after the first four months
forced the teacher to settle for the obvious objectives of providing cultural
experlence and creative expression,

Emphesis in the lower three grades was on fun with music and hearing,
perceiving and remembering what was heard, with patriotic and folk songs most
widely used. Some beginning theory was introduced in the middle elementary
grades, and a creative project in someway connected with music was required of
each pupil. Some contemporary show songs were introduced in the upper grades,
aend a reseorch paper or creative project outside of class was required. More
ettention was paid to theory and vocal tachniques, and historical background was
introduced wnere posaible.

The teacher had 35 records, teacher's editions of muSic textbooks for grades
3-8, assorted musical instruments and some community-typz songbooke. His budget
vas $250, no part of which could be used for equipment.

ERIC

IToxt Provided by ERI
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Enrichment wes emphasized by Mrs. Jane Swan at Crossvillé Flementary School,
covering grades 1-5. One of her main objJectives was to help children learn
more about music and especielly to enjoy singing., Mrs. Swan, like Mrs. Mary
Crebtree, drama teacher at the same school, had no classroom of her own but
went from homeroom to homeroom conducting her music classes, She also met
some classes in the school rafeteria, where a piano was available. She used
rhythm instruments, authoharps and Tonettes, which she carried from room to room
on a wheeled cart along with printed materials., Her budget, like that of all
the culturel arts teachersy was provided through Title I ESFA funds. A set
budget was made available during the first year of the cultural arts program and
was kept current so that a budget balance was readily known. The procedure was
not followed during the last two years, with some resulting uncertainty about
fund balances.

Mrs. Swan had a number of personal obJjectives in her music program, covering
such areas as listening, singing, playing simnle instruments, reading music, and
learning rhythm and creativity. She also sought to increase the child's
natural love for music and his pleasure in group participation, to help children
develop musically in keeping with their interests and capacities, and to provide
those children with opportunities for creative expression.

Mrs. Beverly Register taught music during the third year at Cumberland
Elementary School, a middle school for grades 6~8. All students were required
to take each of the three cultural arts courses at the middle school. Each
dramae and music class met for two 40-minute periods weekly; art class was for
80 minutes once a week, Music class was held in a small room without adequate
space for creative movement. There were no study guides or books, but there
vere & number of instruments and audiovisusal aids.

Mrs. Register's experiences were typical of the teachers who came into the
cultural arts program after it began. Her final report :eads in part:

Because the music teacher came into the cultural arts program

during the third and final year, a completely accurate evaluation of
the eutire music program cannot be given. Since there were no
repcrts, lesson plans or evaluations written by previous music
teachers, she had no idea of the students' attitudes or knowledge
about music at the beginning of the program. She could only try to
evaluate the progress and the changes of attitude that occurred during
the year she taught ... She only knew that she was teaching in an
area vwhere many of the students had very iittle specialized study or
experience of any kind in the cultural arts other than & few 3tudents
who participated in band or studied privately ... By realizing that
with the end of this program would come the end of nany of the
students' contact, study, and experience with cultural arts, she began
to recognize the true importance of the program. She felt she must
convey as much appreciation, knowledge, and enjoyment as she possibly
could during the final year in an attempt to guide the students until
they would want to continue this learning snd personal enjoyment of
music., During the third year of the cultursl arts program at
Cumberland Elementary School, the music teacher emphasized the elements
of music--melody, rhythm, harmony and form--through singing, listening,
reading, resesrch and discussion,
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One of the most important obJectives of the music program was to

give the students an opportunity to learn about different types of
music so that they could begin to appreciate music and

personally enjoy it. By studying many types of music, the students
would then be aovle to choose the music they liked and have a reason
for their Judgmen a. Another objlective was to teach the students

‘the correct way to pronounce and enunciaste their words when singing.
Many students can use this information when they sing in chorus

or church choirs or even in popular music groups. The music teacher
taught basic fundementals of music theory ond music history. Another
objective was to guide the students' understanding of music to an
enthusiasm which would encourage their interest and enjoyment in
music and development of their talent. Each of the units taught were
objectives in the music program. At least the students should be
more aware of music now than before. If they learned to enjoy music
personally, any objJectives were achieved.

Register described the problems which a teacher may face when trying
Junior high-age students to many types of music:

The students studied everything from folk and rock music to serious

or classical or '"good” music. Because of their limited backgrounds,
the teacher found it extremely difficult tc interest the students in
so-called classicel music. The terms "classical" or "symphonic” could
rarely be used. As soon as the students heard these terms, they
immediately said they did not like "that o0ld dull music." Although
few of the students had ever seen a live performance, they knew they
did not like it. To them a class based on this music was boring. The
teacher did not demand that the students like or pretend to 1like

1t. ©She simply felt that they should know enough .bout it to know
why they liked or disliked it. The teacher used a unique book,

Young People's Concert, by Leonard Bermstein, whichypresents listening
examples with excellent chapters to introduce these in a way the
students seemed to identify with., The students responded quite well
to these lessons.

Register also recommended the Misic Educator's Journal and the Bowmar

Record Series, which she termed "'great." She sald that the listening examples
in the Bowmar Record Series "are appropriate for the (Junior high) age group

and there

are many possibilities for creative movement and dramatic activities

to music as well as just listening."

For classroom teachers who wish to continue music instruction at Cumberland
Elementary after the cultural arts program, the Title III ESEA teacher turned in
s complete book of lesson plans to the school'!s principal. Units included
the following:

1. What is Music?

2, The Development of Music

3. The Different Musical Styles
4. Composers

5. Instruments of the Orchestra
6. The Correct Way to Sing
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7. Creative Music Activities (Fmphasizing mood
and feeling)

8. Basic Fundementals of Music (Rhythm, form,
harmony, music reading, musical terms
and symbols)

9. Listening Activities

10, Singing

11. Folk Music

12, Rock Misic (for fun)
13. Clessical Music

Mrs. Swan also duplicated a series of original songs written by children
at Crossville Elementary School for distribution to interested teachers.

All three music teachers stressed the desirability and the necessity for
communicating to new Title III teachers the philosophy behind. an innovative
program and its broad goasls and specific objectives, The two new teachers who
ceme into the program after it began also realized the need for complete and
accurate records on previous clesses, including information on lesson plans and
pupil acccmplishments. All of the cultural arts teachers, in®luding those in
art and drema, realized the need for orienting other faculty members in their
respective schools about new Title III programs and enlisting their support in
making the new programs part of an overall school operation and curriculum.

Of the three Title III music teachers, only Mrs. Swan, who was with the
program for all three years, had access to consultants furnished by the project,
Based on her appraisal of the value of such consultants and on the desires
expressed by the two new teachers for consultative help, it is indicated that
professional consultents would be.very valuable during all three years of such
an innovative progrem.

Subjectively, all three music teachers felt that their part of the cultural
arts program had beneficelly affected lurge numbers of pupils in ways not
possible to measure objectively. The Crossville Elementary teachers, who had
been with the program all three years, expressed preference for the kind of
evaluation conducted during the first year, when a visiting team of experts were
brovght in from area universities to Judge the effectiveness of the program and
to make recommendations for the final two years of the project. The second
year's evaluation was built around printed instruments, such as the Torrance
Test of Creative Thinking, in an effort to quantify program achievements,
expecially personal develepment and changes in attitudes among pupils resulting
from the program. The Cumberland Elementary teachers said that all the cultural
arts staff should have writte:. personal evaluations of their work at the end
of each year so that new teachers would have their records when trying to
evaluate the entire three years of the program.

A music progrem like that in the three Crossville schools lends itself to
public dissemination better than some other areas of instruction, since formal
programs and concerts featuring pupils can be given. Duriing the last year of
the Title 1II program, for example, there were three concerts at Cumberland
Elementary School. The entire school participated in the last musical, with
100 punrils in the cast and others helping with props, scenery, costumes, programs
and choreography.
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How effective these programs were in persuading the public that the
culturel arts project was valuable enough to support with extra tax dollars is
open to question. One teacher said: '"To influence the (county) court, tax-
payers and educators, you must let the students, their parents and other
teachers sell your program by lining up some method to confront the people
you want to talk to with a saturation barrage of the opinions of those vho
have had a satisfactory or rewarding experience in the program."

Since all three Crossville schools functioned as demonstration centers
for the entire l6-county project regica, teachers from other systems wWere
invited to visit and observe cultural arts classes during the eatire project
and especially during the second year. A number of elucators outside of
Cumberland County did respond to the iavitation, but the cultural arts teachers
had such large classes and such crowded schedules that they were unable to
explain fully their programs to visitors and to answer questions. Cne conclusion
to be drawn from these experiences is that the demonstration aspect of Title
III ESEA programs should be stressed sufficiently that local officials ellow
enough time in a teacher's schedule to confer with visitors. There also chould
be provisinn for briefing visitors before hand and for following up on their
interests in the innovative program once they return tov their home schools.
Visitations, therefore, should not be a casual thing, but in programs like that
in Crossville should be structured enough that they provide all concerned,
including visitors end Title III personnel, with satisfactory experiences.
Walk-through visitetions of innovative programs would seem to be of little value
unless they are coupled with a gcnuine desire on the part of visitors to adapt
as many elements of th new program as possible to their home situations. There-
fore, the work that is done in creating thut desire before the visit and the
follow-up in helping visiting teachers utilize innovative techniques in their
own classrooms can be Jusat as important as the actual visit itself.

The drame and music teachers at the elementary and middle schools worked
together on preparing public programs and in some tean-teaching situations. All
cultural arts teachers participated a3 resource persons in.a l12-county pre-
school in-service program in Cookeville at the begirncing of the 1969-70 school
year. The music teachers. along with other cultural arts teachers, expressed
interest in having more neetings within their subject matter fields and
with project consultents, local school officials and the project staff.

In discussing administration of the culturzl arts program, one music
teacher expressed the desire for a local coordinator:

Maybe vhat we-nteded vwas a.10cal coordinator.for.the whole

program to have held us together and be the one contact with

local authorities. Within our school framework, things worked

fairly smoothly and everything was done that could be done. Our
principal, however, was unsure about the role we were to play in

such things as in-service. My recommendation would be that everyone
know as much about the program as possible, All should be in complete
agreenent on every phase of the program. A local ccordinator would
be recommended who is well versed in all federal progrems as well as
any new ones that might be added t» our local systen.
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One music teacher recommended that all pupils in the first five or six
grades be required to attend some unspecified cultural arts classes. Another
felt that children should not be required to take music, art and drame, but
be allowed to choose one of the three. 6Ghe pointed out that all pupils are
not talented in all three fields.

The feelings of the music teachers about the value of their program are
well summed up by one instructor:

Students who want to major in musiec, art or &rema in college

should have an elementary and high school background just as do

the math or history majJors. Music, art and drama also are

important in the emotional development of the whole person. As

some of the students often said, music may not teach them to add

or get a job or be useful, but it cen certsinly mske 1life more
enjoyeble and meaningful. Even if some of the students do not like
music, art or drama, they should not be totally unaware of everything
concerning (these cultural fields).

Concerning the impact of the program, all three music teachers spoke of
adding fun and enjoyment to the puplls' school day. They stressed pupil growth
in thinking and evaluation plus movement away from rote learning, as well as
broadening children's understanding of music. Some sample comments:

The most perceptible influence on the attitudes and feelings of

the students was a pleasurable music class experience which made
school a little more fun, thus cutting dcwn a major inhibitive factor
to learning.

One boy told me he would Just quit school and go on strike if there
vere to be no music, art or drama. Some of the teachers are
beginning to esk for ry lesson plans and idess because they want to
do es much as they can to carry on the music program I have started.
The students have found there is 1ore to music than singing, and I
feel they know more about what makes music and the part they can
play in it. Their outlook hes improved over the three yeers, and
they realize now that there will be & void in their school life
without (music).

The teacher at Cumberland Elementary School polled sixth, seventh and
eighth grade students on their feelings about the cultural arts program. To
the question, "Do you think music should be offered in school next year?",

156 sixth graders said "Yes,” and only four said "No." Of the seventh graders,
162 favored offering music and 12 were opposed. In the eighth grade, 159
ansWwered affirmatively, while only 23 were negative. To the question, "Do you
feel that the cultural arts progrem has helped yout?", the answers were as
follows: sixth grade, 151 yes, 9 no; seventh grade, 156 yes, 17 no; eighth
grade, 139 yes, 43 no. To the question, "Did you learn very much in the
culturel arts program?", 152 sixth grades seid "Yes" and only 8 snewered "N5."
In the seventh and eighth grades, respectively, 148 and 137 answered "Yes"
while 25 and U5 seid "No."
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The music teachers were asked for suggestions to improve existing programs
and for building new programs. Some of their replies are as follows:

¥Limit class size to about 25 students.

¥Use a team of drama, ert and music teachers to work in block of time,
emphesizing interdisciplinary cultursl and academic programs.

*Expose students to many experiences to broaden their knowledge, including
field trips, nature walks, and cultural events.

¥In-service training for all teachers in new techniques and practices
in creative teaching and the cultural arts.

¥Student involvement in planning the music program, selection of teachers
at the high school level, and some independent study in the creative arts.

¥Either sufficlent classdroom space at each school or an adequately equipped
mobile unit which could be moved from one location to another.

¥Adequate instructional materials, including relevant series of music
textbooks, and adequate budgets for materials and supplies.

#Exposure of pupils to live music performances by outside groups of artists.

¥A yearly plan of instructicn flexible enough to suit student interests.
Included should te a workbook on music fundementals geared to the student's
level of understanding.

#If personnel in such an innovative program changes, incoming teachers
should have interviews with outgoing teachers or principals to become
acquainted with the program as it exists so they will be aware of the musical
backgrounds of the students.

*In Junior high school, a general music course should be required of sll
students for one year, with elective courses available in specisl ereas for
the remaining two years.

*Pmployment of teacher aides with musical ability.

*¥A geries of several short classes during a week rather than one long
class period.

%A budget of approrimately $500 a year for meterisls and supplies.

#Cultural erts teachers could be used to lead a workshop-type in-service
program for classroom teachers so that an innovative program would be under-
stood and utilized by all teachers. Areas of emphasis in such a teacher
traeining program should be on materials to take beck to the classroom and use
and on techniques in the teaching of music.

The complete reports of the Title III ESEA music teachers from which
this sumary was prepared are on file as an appendix to the finagl report of
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Project Upper Cumberland, as are the individual reports of the art and drama
teachers,

DRAMA

The reports of the three drama teachers involved in the Title III ESEA
cultural arts program parallel those of the music teachers in many ways, such
as stressing the need for adequate orientation of both new Title III personnel
and of the teachers with whom they are to work when an innovative program is
begun, the necessity for adequate facilities and funds, the difficulty in
evaluating the effectiveness of such a program, and the need for adequate
direction while at the same time allowing enough flexibility and individual
freedon that each teacher can make the most of his individual situation.

Two of the three drama teachers were with the Crossville program during its
entire three years. They were Mrs. Mary Crabtree, Crossville Elementary School,
and Mrs., Eileeen Simms, Cumberland County High School. Miss Barbara Kuess
was drama teacher at Cumberland Elementary School the first two years of the
program and was replaced by Miss Judy Brown the third year.

Miss Brown, as did the two music teachers who entered the program after
it began, emphasized the need for some kind of continuity between incoming and
outgoing teachers. It seems especially important that lesson plans used by
each teacher be filed so that nev instructors have some idea of what has
gone on before.

Within the broad goals of the project, each drama teacher developed her
own objectives, in keeping with her school end the ages and needs of her pupils,
ObJectives at the elementary school were to help children formulate their own
ideas and to give them the necessary confidence to communicate those idess.

A principal objective at the middle school was to help students develop their
creative ability. At the high school, where drama took the form of an elective
course in theater arts, objectives were pupil self-expressicn in an open
atmosphere, development of the students! abilities, increasing their under-
standing of values, meanings and purposes; aiding them to achieve some measure
of r.ccess, and encouraging them to express their feelings.

All students at the elementary and middle schools were required to take
drema each week. Five classes in the theater arts were offered at the high
school, with a totel enrollment of 135 during the third year of the progrem.
The drama tezcher at the elementary school had no classroom of her own but, as
did the music teacher, went from homeroom to homeroom, sometimes as a team
member and sometimes individually, for her classes. The drama students at
the middle school used the school auditorium as their "classroom." Facilities
were probably best at the high school, where a large classroom and some special
equipment were made available.

The drama teacher at the elementary school initially had approximately 950
pupils per week, meeting 27 classes with 35 to 43 children in each. Each
child had dresma for one hour a week. The teacher had five class periods for
three days a week and six periods the other two days. Class size decreased
somewhat during the third year of the program, but otherwise conditions remained
gbout the same during the entire three years.
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Drama at all three schools was taught not with emphasis on formal stage
presentation but as & means of developing the individusl child. Specific
objectives of the creative dramatics program at the elementary school during
1969-70 were scheduling activities related to the basie curriculum,including
such subJects as lenzusge arts, social studles, and sclence; reinforcing
rreviously learred techniques in rhythm, movement and characterization;
providing many experiences in story dramatization, and improving children's
ability in analytical, criticael and elaborational thinking. In the middle
school, the creative approach to dramatics lent itself to the use of role
pPleying techniques in attacking fictitious and realistic personal problems.
Students glap Were encouraged to understand the difference between fictional and
real-life situations.and between serious drama and conmedy.

The teacher tried to help her studentsunderstand the advantages of
studying dramatics and the fine arts. ln the same vein, students at the high
school were given an opportunity to attend plays given each Friday by drama
¢lasses.. A noticeable improvement in audience behavior occurred during the
project period.

The drematics program at the elementary school evolved in this manner:
1) In 1967-68, the development of the child's awareness and sensitivity was
stressed. 2) In 1968-69, objectives focused on specific dramatic goels,
with emphasis on thought and concentration. 3) In 1969-70, emphasis was on
the use of previously learned dramatic skills in curriculum~-related activities.

The middle school program emphasized development of students' imaginative
powers and expansion of individual potential for creative thinking and expression.
This approach included creative use of the five senses and development of
expressive faculties to help students communicate better. Pantomime,
improvisation, movement exercises and the spontaneous pleying of real-life
situations were some of the techniques used. Music also was used when appropriate
to help stimulate student responses.

Classes were set up on a problem solving basis. A scene's purpose might be
the creation of a mood or emphasizing vse of one of the sences. After each
scene, the entire class was asked to criticize the work of the performers,
answering such questions as: "Did they fulfill the purpose of the scene?” and
"How well did they do 1it?"

The drama teachers used many self-developed materials for stimulating
dramatic experiences, such as pictures, poems, stories, properties, costume
pleces and music. A comprehensive list of books and records particularly
useful in beginning a creative dramatics program in an elementary school is
included in the appendix to the 1969-T0 Project Upper Cumberland report to
the State Department of Education or can be obtained from Mrs. Mary Crabtree
at Crossville Elementary School.

Dr., Barbara McIntyre of Northwestern University was especially helpful
ag a drama consultent to the three cultural arts schools. Dr. McIntyre was
instrumentsl in helping develop the emphasis on creative classroom dramatics
followed in the program rather than on formal stage plays.

All drama teachers, as did the other cultural arts teachers, stressed the
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difficulty of evaluating in objective and specific terms the effects of their
program on Crossville school children, Most felt that evaluation of their

kind of program must be done subjectively, utilizing feedback from students,
teachers and parents. At the same time, as one¢ teacher noted, it is difficult
for those - not knowledgeable in creative dramatics to evaluate what is taking
place in such a program. As one drama teachers wrote:

It has become increasingly difficult to verbalize in regards to

the effects of this program. It has been described time and agein.
Unfortunately, drama does not leave a picture behind to be compared
with an earlier work. We can only compare the child to his earlier
self. A drama teacher is not & psychologist, yet whe claims many
accomplishments in terms of her originel (humanistic) objectives.
Positive results with the program are shown in the imp¥ovézent in
students' verlal ability, vocabulary, and self esteem, as well as
freedom of movement and asbility to appear before groups. Self
expression in these pupils is developed to a high degree in comparison
with other pupils of the same age. The amount of pupil interaction
has increased and individusl students seem to benefit in varying
degrees, but all display more confidence 1in themselves.

As previously noted, there seemed to be good opportunites for team teaching
in drema and music classes, perhaps because therc was & natural and desirable
tendency to work together on those musical and drama productions that were
staged for th- public,

A serious veakness in the entire cultural arts program, which is often
referred to in reports of all nine teachers and alluded to even more frequently,
was the lack of specific, behavioral objectives for the program, a lack of
planning on the part of project and local authorities before the program became
operational, and a fallure to orient both the new Title III ESEA teachers and
veteran faculty members in the schools to which they were assigned about
purposes and procedures of the innovative program. This no doubt was partly
caused by the late funding of the project and by the serious lack of time
between the funding date and the beginning of the school year when the art,
drama and music proRrams were to be begun. The weakness is pointed up in
this statement of one drame teacher:

If tuere were any orientation, I was not aware of it. I was

hired two days after school began and met classes two days later.

I was given no instructions or recommendations in my department.

In fact, I was told by both local and project pedple that they

did now know Jjust what I was to do, other than meet each of the

27 classes once a week. I do not say this critically. Few areas

are accustomed to creative drama as a classroom tool, It was a
baptism by fire. Certainly, we cultural arts teachers were

presented rather poorly to the faculty. The burden seemed to rest

on us to prove that we would not be a bother. It took many months

to wear down the resistance to our program, simply because we

caused interruptions. Eventually, the clessroom teachers got
accustomed to us and were able to evaluate our work with their children.
I would recormend a session resembling a mini-workshop during the

. first in-service days that would permit the drama teacher to stimulate
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interest in and explain (her) progrem to the classroom teachers.
Needless to sey, we should have been presented as a blessing, not
& burden.

With the benefit of hindsight, it appears that the cultural arts program
should have been begun on a pilot basis during the first semester of the 1967-68
school year. Instead, a full-scale prosram attempting to touch all children
in two of the schools and interested students in the high school was started.

A pllot program would have enabled all the cultural arts teachers to work out
scheduling problems, formulate their individual objectives, confer with consultante
shape their programs, and relate what they were doing to existing curricula and
faculties., It also would have given project end local officials time to
familiarize themselves with the purposes and philosophies of Title III ESEA

and to transmit such information to teachers tsking part in the innovative
cultural arts program.

There Were different ideas about the scope of & creative dramatics program.
The elementary school teacher felt that all children in the lower grades, with
the possible exception of first graders, should have creative dramatics as part
of their basic curriculum. The middle school teacher said that drama should
primarily be an elective subject for junior high students and, if required of
all students, should have no letter grades,

Other' recommendations for implementing similer programs were:

*A coordinated program covering grades 1-12 to prevent breaks in
progression and overlapping.

*Adequate time for evaluation and dissemination, if these duties are to
be required of Titvle III ESEA teachers.

#Opportunities to visit other programs and telk with those in the same
field.

¥Centralization of art, drame and music programs with shared facilities and
materials, Coordination of these three programs wes seen 8s desirable by
several cultural arts teachers. :

*Adequate facilities and equipment, including at least a modest mtage,
a mininum of lighting equipment for public performances and storage space for
costumes, properties snd audio-visual equipment,

¥Qualified teachers who, if possible, would be both educators and
professional theater persons.

¥A classroom which can be darkened and have some simple types of lighting.

"fne teacher noted that something needed to be done to add flavor and a
certain amount of illusion to a classroom and thet lightirg is more important
than a stage in this respect."”

*Audio-visual equipment such as 16 mm. projectors, sudio tape recorders,
and videotape recorders and playback equipment, This would be most helpful in
dramatics instruction.

ERIC
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¥An avenuc for ready communications with school authorities. The
program must have the support of county and individual school administrators.

Note: A curriculum guide for theater arts I and II in high school wes
developed by Mrs. Simg during the Title III program. She was assisted in
this by Thomas P. Cooke of the University of Tennessee. The curriculum guide is
included in the aforementioned appendix to the final Project Upper Cumberland
report or perhaps cen te obtained from Mrs. Simms at Cumberland County High
School, Crossville.

ART

The art programs in the three Crossville schools were similar in many
vays to the music and dramas components already described. All children at
Crossville Elementary School and Cumberland Elementary School, the middle
school in Crossville, were required to take art each week, while the subject
wes offered at Cumberland County High School on an elective basis. There
consequently were many space and scheduling problems at the first two schools
but more control over these factors at the high echool.

Mrs, Thelma Sorrell and Mr. Joe Ed Hodges Were with the cultural arts
program all three years at Crossville Elementary and Cumberlend County High,
respectively. Miss Nency Tucker taught art at Cumberland Elementary School
during the last two years of the Title III project.

At the beginning of the cultural arts program in 1967, the three art
teachers established two long range goals: 1) "Visual sensitivity--To
help students become aware of the beauty that surrounds them in thefr everyday
lives. Students must be taught to observe and be aware of visual beauty."
2) 'Creativity--To help students create beautiful things. Creativity comss
only through participation. From having created something oneself, with
varying degrees of success, one is much more able to appreciate beauty that
others have created."

Activities aimed at achieving these goals and the specific objectives of
di fferent instructors varied. In the elementary school, they included making
pictures with paint, crayon, chalk, or cut and torn paper; printing :and
stenciling; making puppets, paper and cardboard toys, masks and decorations;
modeling figures from clay and paper pulp; such crafts as carving, stitchery,
and weaving; making simple booklets; and introduging elements of art
appreciation through displeying reproductions of fine paintings, sculpture,
decorative arts and nature.

Mein cbjective of the first year's program at the middle school was to
develop en understanding of design, composition and organization. Later, as
has been noted, crafts Wwere introduced, to be followed by activities emphasizing
visual perception and self-expression. The final phase of the program dealt
with art in three-dimensional form. The teacher felt that ert is a whole way
of life snd that students should be helped to realize that art exists not only
in painting and sculpture but also in the arrangement and decorations in
individual homes, factories, stores and streets. In this connection, students
poade architectural plans and designs for cities.
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The high schocl art program began as five classes in first-year art.
During the second yesr of Title III ESEA, the high school offered three classes
of first year art and two of second year art. By the third year, the high
school offerings had progressed to two sections of first-year art, two of
second-year art and one of third-year art. This procedure allowed some
students to build a major in art. The decision to offer courses in such a

sequence was made by the art teacher, with the tacit approval of loral school
administrators,

The curriculum for the three-year sequeince was cumulative ss well as
s2quential, based on:a philosophy of oending visual messages (the art work of
the students) and receiving visual messages (exercises geared to anslysis and
appreciation of art).

Framework for the entire high school art sequence was dbuilt on the basic
elements ¢f art structure: 1line, color, form, shape, texture, composition and
space. Every lesson had one or more of these basics as its foundation. Most
instruction took place in the classroom, btut other situations were used, such
as sketching downtown buildings.

It vas found that the Junfor high school art students we:ie at an in-between
age: o0ld erdugh to learn cooplicated art procedures dut having a short
attention span. It was recommended that, with this in uind, a junior bigh art
progran be set up to help students get the greatest possidle feeling of
achievement without long, laborious effort. Such a program could be divided
into six areas: crafts, painting and drawing, print msking, commercfal art,
three-dimensional art, and environmental design.

An art program necessarily needs more instructional materials and supplies
than some otner forms of instruction. During the third year of the cultural
arts progranm, Cumberland Ccunty made available t¢ the art program the following
surs for naterials end supplies: Cumberland Counly High School, $1,250;
Curberland Elementary School, $1,017; Crossville Elermeuntary School, $1,200, In
addition, some vills were paid from local school funds, and during each of the
three years of the program, interested cititens in the community donated about
$800 for the high school art classes.

Title IIT ESEA furnished a coll2ge consultant for the art program during
the project's first two years. Reduction of funds forced elimination of the
consultant from the project budget during the third year. All the art teachers
felt that consultative help was needed, especially in foruulating nev ideas,
methods and approaches to art instruction; understanding the philosophy behind
such instruction, and identifying sources of materials. The suggestion vas
nade that the teachers themselves should have been alloved to choose théir
own consultant rather than having hin narmed by project adninistzators.

Publications recomnended for those interested in deginning an art progran
vere Eophasis: Art by Wachoeviek and Pamsay and such journais as School Arts
and Arts and Crafts. The art teachers concurred with other cultural arts
teachers in Judging the subjective evaluation of & team of visiting educetors
during the progran's first year to be nore useful to then than the test-
oriented evaluation of the second year. The nine Crossville teachers slso
agreed that an objective evaluation of thelr ind of progran is extreaely
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difficult 14 not impnssible and that behavioral objJectives in the cultursl arts
would be difficult to write. As one teacher noted:

It is the teacher's observation that both local and project objectives
have been successfully met, as far as the students' work is concerned.
To what extent connot be answered, but case after case of profound
effect on students could be 1isted. From the view at the teacher's
desk, day after day, there was certainly evidence of success hundreds
of times. Students generslly have become nore open, but they still
are not inquisitive or self-directed to a large degree. The students
denoustrate increased eppreciation end a desire for more courses.
After graduation, former students indicated that the art progrem

had opened new horizons to them end had aided career delineation.
Three students have gone on to study art elsewhere.

A teacker not in the cultural arts program wrote of its effect on
Crossville Elexentary School pupils:

As one looks back and ponders the effectiveness of the program, one
cannot forget the difficult situations and surroundings that existed.
The art room itself has evolved from an eyesore to a beauty spot. Its
beauty has spilled over into the classrooms, hall, library end dining
room. It has been a program that held somethin, for everyone, Teachers
have learned nevw teaching techniques. Parents have watched with
interest and shared in jJoys of work well done. But the children

who participated are the one who have gained the most. They have
reached plateaus and glimpsed visions that invite continuous
exploration. They have known the joys of success and the sveet
satisfaction of creating "masterpeices." We, the adults, will not
Judge them by their finished results alone but also by their growth
and development in creating and inventing.

One recormendation from the art teachers about evaluation was that, for
similar programs, first-rate art educators such as Frank Wacoviack or Edmond
Burk Feldran of the University of Qeorgia be secured to advise Title III
personnel and to meke operational evaluation of the progran.

The value of individual eftort by Title 1II teachers in dissemination of
information i8 indicated by the large number of published articles on the art
progran, nany of them resulting from initiatives of the-teachers themselves,

The high school art program, for instance, has been discussed in at least six
national publications, as well as The Tennessee Teacher, Tennessee Conservationict
and the Hashvills Tennegssean Sunday Wegatine. fThe art teacher at Crossville
Blementary School conducted at least efght in-service vorkshops for teachers

in five Upper Bumberland counties and has been invited to another in the.fall

of 1970.

It vas recomnended that visits from educators outside the system should be
for more than one day ¢nd should be very carefully planned. As one Crossville
art teacher said: "We did not plan vell enough for our visitations. We vere
too preoccupied, of course, vith teaching. Visitors vere short changed. To
get other educators interested in art, the art teacher nuat take the time (and
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it takes & lot of it) to talk with each person individually and to explain.
A patient and enthusiastic teacher can convince almost every educator of the
value of training for beauty."

An excellent example of cooperation between teachers was that of the art
and Journalism teachers' at Cumberland County High School Joining forces to
produce the school's literary and art magazine, a highly successful creative
outlet for students which received national notice for its quality and which
was quite striking and nrofessional in design.

On the subject of program administration, the art teachers had such
comments as:

Future programs should be so administered thet it will be clearly
understood what is expected and what is the chain of command.
This should be standard school administrative practice in all areas,

All threv art teachers agreed that a local coordinator for the cultural
arts programs would have been very helpful and would have contributed to the
best results of the total cultural arts component:

As a group, the art teachers felt that their sudbject should be required
of children in grades 1-8 and then be made optional for those in high school,
but they also strongly recommenéed that teachers in lower grades see not the
900-plue children with vhom the Crossville Elementary art teacher worked each
week but nearer the 300 to 350 recommended by national art education
asgsociations.

One encouraging aspect of the high school art program is the teacher's
estimate that the program was accepted by 95 percent of the students as a
valid field of study. The idea that art is for girls only or that boys cannot
use a paint brush or a crafts $col apparently has pascad., The majority of the
students in the high school program were, in fact, boys add many vere athletes.
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SUMMARY

Several themes recur throughout all reports of the nine cultural arts
teachers. They suggest some general conclusions which could prove helpful
to anyone considering enother Title III ESFA program regardless of its emphasis,
¥hether cultural erts or something ertirely different.

There should be adequate time for planning such an innovative program, and
this plenning should involve, if pussible, the teachers, counselors and otherx
educators who are going to work directly with the progrem, such as the cultural
arts teachers in Crossville., Coupledwith this planning perhaps should be time
at the beginning of the project for Title III personnel to work with small
groups of students in developing objectives and testing alternate stratezies
tovard achieving those objectives. During this time, highly quealified
consultants could be engaged on an in-depth besis to help shape the innovative
program,

Central to the success and acceptance of an innovative program in a local
school is the involvement of its eatire staff in identifying needs which can
be attacked through Title III ESEA and, if possible, in planning an innovative
program. The very least that should be done for the faculty and perhaps the
student body is to orient them at length and on a continuing basis as to the
philosophy, goals and procedures of Title III ESSEA, Needless to say, locel
system officials, from the superintendent and supervisor of instruction
through othey central office personnel and especially the principals of affected
schools, should know vhat Title III ESEA ja, vhat it is attempting to do,
should understand the shortterm nature of the progran and the hard choices that
systems must make when Title III ESEA funds are phased out, and should realize
the source of these funds and the reasons why their particular school system
bhas been selected to participate in such a progranm,

It should be recognited that, in a three-year spar, turnover of Title III
personnel is almost inevitable and specific provisions should be made for
orienting replacements about, the backgrounds of thei: -rograms and vhat has
occurred before their arrival. This last mentioned item will make nezessary the
compiling of adequate yearly records and their storage in an accessidble place.

Educators vho come into a Title III program should recognite the fact that
they vill be called on to do uore than simply teach or counsel and that writing
lesson plans, summarizing a semester's or year's vwork, typing evaluation reports
and participation in disseminatién activities are expected and required of them.
If they are to teach full-time loads vith 1ittle time during the school day for
such activities, their salaries should be adjusted accordingly to compensate
then for the special Title 11l duties.

Although an inncvative program, by its very nature, often will have 1little
or no local precedent, to the greatest extent possidle those participating in
it should be furnished a complete Job deseription and should understand lines
of euthority and channels of comaunication.

In a regional project especially, lines of authority involving project
adninistrators, central office personnel of participating school systems, and
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principals and departmental chairmen of individual schools should be thought
ou’ and spelled out. Othervise, a project may suffer from either too much
direction or too little. One may be as undesirable as the other.

The financial contribution expected of local systems should be spelled out
in the project proposal ard agreed to by all parties, and where possidle Title
III personnel should be given annual budgets for materials and supplies.

It should be recognited that the short term nature of Title III ESEA
programs will consititute a morale hazard for participating educators unless
there is a firm understanding that they will be retained in their same or
similar capacities at the end of the innovative project.
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EVALUATION QUESTIONNAIRE

Novhere do we have & concise description of Title III programs that can be
distributed to interested persons. As a group of model programs, it appears that
some residual should be left in affected counties and also be available for those
planning similar programs in other areas.

Instructions:

Please prepare conocise and definitive responses to the following topies. Do
not restate questions. The expzcted number of words will appear in parentheses
after each topic. Write in the objective third person. Your responses should be
typewritten and double spaced. Mail your completed responses in the enclosed
envelope prior to June 15. On June 19 at 9 AM, plan to meet at the superintendent's
office in Crossville for individual meetings to further discuss the topics, We
may be involved for the entire working day. In the event you cannot meet June 19,
we will have an alternate date of June 22 at the same location. You may be
required to further refine your report in the remaining iwo weeks of June.

1. Program Description (1000 words).

Describe your program (at your grade level) including your original local
objectives, materials, content, budget, operational changes you have made during
the past three years, projections for continuation in both optimum and skeletal
form. Set up new, realistic goals for such a program as yours. What typcs of
behavioral objectives are possible for a cultural arts program (objectives that
can be measured in terms of specific achievements by students)? Estimate the
ninimum budget needed for supplies and equipment,

2. Consultants (100 words).

Who were your consultants? How were they used? Oive your impressions of the
velue of such consultants. ¥hat, optimally, have consultants done to benefit your
progren?

3. Professional Travel (100) words).

Describe the dollar emounts and uses of professional travel. ¥hat was the
value to you and more specifically to your program and your school? Did you effect
any program changes a8 a result of your travel? Provide recommendations for future
Title 111 ESEA programs in terms of dollar amovnts and usage of such travel
opportunities.

L. Evaluation (250 vords),

Describe the evaluations of the program in terms of your ovn perceptions. How
could it have been more effective? What was your role in planning and carrying
out the evaluation? What changes in your functioning or your program resulted from
the evaluation? To vhat extent have original objentives of your progran (both
project objectives and local objectives) been met?! What are your reconmendations
for future evaluations of similar programs?! What should your role be in evaluation?

5. Disseminatiun (250).

Descrive means of dissemination of information at the local and regional
levels (visitations, pudlications, programs, etc.). Include your perceptions of
effectiveness of such procedures and make recommendations for more effective
techniques and procedures, especially in visitations. {Hov do you get other
educators interested in what you are doing? Hov do you enlist support of community,
school board and county courtl)
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6., Cooperative Efforts (150 words).

Describe anv team teaching efforts. Evaluate such efforts. Recommend
possible cooperative or team teaching efforts. Descride your role in inservice
meetings and its effect on cooperation among school personnel, How could teachers
in other academic areas adapt techniques that you have discovered? What recommengd-
ations would you make for staff meetings or similar group activities, both within
the cultural arts program and the county system--both procedures and subjects
discussed? Would you prefer more meetings within your cultural arts faculty and
your discipline, and with project staff?

7. Program Administration (150 words).

Describe your expectations and frustrations with local, county and project
administrators. In what way would a local coordinator of culturel arts have affecte
the program in your opinion? What recommendation would you make for future programs
in terms of their administration? How vould these recommenda.ions relate to the
standard school administrative practices in your area?

8. Orientation (150 words).

What provisions were made and what additional provisions would you recommend
in orienting pupils and teachers to your programs? Wwhat provisions were and
should have been made to orient new T.tle II1 teachers coming in after the program
had begun? How much and what type orientation could you have used? What kind of
structure would you have vanted in advance o1 the program? How flexidle should
programs have been? Who should initiate program changes? ‘hat is teachers'
roles in change?

9. Personnel (150 words).

What training-experience-education-ete., vould you recommend for effective
staffing at your level? Would you recommend the vse of local existing perscnnel
or recruitwent fron tane outside? Why? 1If you choose outsiders, what should te
their fate at the end of the project?

Hov great a problem vas the morale factor: supervision, vorking conditions,
materials, project closing date, etc.?

10. Progran Scope (150 words).

Should all students be required to be involved in a cultural arts progranmt
¥hy? Would you feel certain program elements are nore appropriate than others?
What, vhy? How would you handle a cultural arts program to make an impact on the
total school programs?

Would a pilo: program of some sort have been effective program kick-offt If
so, what, vhere and how!

11. Impact (150 words).

a. In your opinion, vhat is t%e najor impact of your particular phase of
the cultural arts propram on the feelings and attitudes of pupils and faculty in
your schoolt

b. In your opinion, vhat is major impact of your phase of the progran on
your pupils' knovledge, avareness and approval of the arts?

12, 1In your opinion, hov has your entire community been affected by the cultural
arts progran?
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ART

Summary 3tatement

PROGRAM: The primary activities vary with the school and grade level.
Appreciation seems to be emphasized in all of the programs and bdasic
understanding of art fundamentals is required of all students, but in
varying degrees. There has been some effort to shovw the relationship
of art with other culturel arts areas and with the lives of the students
through individual creativity. The elementary school program emphasizes
appreciation in meny forms; Junior high school art study is primarily
concerned with crafts, and the senior high progrem emphasizes artistic
endeavors.,

DIRECTION OF GROWTH: There is generally a more positive attitude displayed
tovard the programs and a greater involvement of all students in art
activities. Performance has improved, as has the general understandings
of line, design, color use and techniques. Appreciation of beasuty in many
things seems to have gained acceptance by some students.

PROBLEMS: The primary problem seems to be physical facilities, lack of space
for classes and storage. The second wost mentioned prodlem is lack of
tice for planning and setting up class projects and in scheduling sufficient
time to carry out projects at the lower grade levels. Lack of under-
standing by students, teachers, school officials and parents of all of
the aspects involved in an art program is reported. Self-direction and
-control are seven a8 lacking at junior and senior high school levels.

Money for expendable supplies is limited or lacking in some instances
and definite budget figures were not available during the finel yesr,
thereby proving to be an inhibiting factor during the last year of the
progran,

RECOMMENDATIONS

Improvement in space for classes and storage.

Scheduling to allov for planning end time for specisl projects.
Sufficient funds for supplies,

Resource books and materials for students and teachers to use.
Consultant for planning, structure and philogophy at all levels.
Basic art elements and principles adapted to various grade levels.

Teachers' aid in pudblicizing the progran es an essential part of thre
general school progranm.
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An opportunity for teachers to observe programs in other schools and

to discuss progrem innovations, progress and problems during these
visits.

Integration of all cultural arts into one over-all program cr block
of time for increased effectliveness.
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CREATIVE DRAMATICS

Summary Statement

PROGRAM: Primarv acti{vities vary with the schcol. Personal development and
self-expression are .emphasized at all levels., The feeling that drama is a form
of comnunicating in many ways is prominent in grades 1l-12, Individual and
group activities and cocoperation are stressed s verbal and non-verbal
activities are used, This course of study is required of all students in
elementary and Junior high school, but is an elective course in high school.

DIRECTION OF GROWTH: Better communications seem to be a prime outcome; this
includes vocabulary, self-expression and projection of ideas. Interpersonal
relations seen to have become more effective, vith a few exceptions, i.e.
Junior high school sncio-economic group rivalry. Almost all students have
shown some 8igns of advancement in self development as a result of their
experjences, the degree varying with the individusal.

PROBLEM3: Space is seen as unsuitadble and/or inhibiting for dramatics work
in all schonls, with equipment being inadequate in some instances.

The heterogeneous grouping cof students of widely disparent socio-
econonic and ability levels seems related to behavioral prodlems and group
effectiveness.

Fractionation and isolation of the individual teachers in the cultural
arts program fromw each other led to a lack of coordination of the diciplines
in this general area. An over-all plan for grades 1 through 12 would eliminate
duplication of activities and allow a more sequential development of the progranm.

RECOMMENDATIONS :

1. A specislist, who is both an educator and a professional theater
person, %o act as consultant at the county level: to give advice in
plarning, in over-all program development, and in-service training
for classroon teachers.

2. Sufficient space, uncluttered and with storage room for equipnent for
free moverent and physical expression.

3. Stage space availalbe for rehearsal and performance.

b, Coordiration of drams program fro= grades 1 through 12 end
coordination within each school o1 all parts of the Cultural Arts
progranm (drama-music-art) to provide for carry-over and reinforcerent.

5. Visitations to effective dramatics prograns in other schools.

6. Basic budget, set in advance, with some flexibility and allovance
for unforeseen costs.

7. Central storage of equipzent used by all cultural arts teachers to
inerease availadbility and avoid unnecessary duplication of cost.
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MUSIC
Sunmary Statement

PROGRAM3: Primary activities have been singing and listening, with some

use of rhythn instruments. Music fundamentals are included in varying degrees
in all programs. Some efforts to show relationships between music end other
parts of the cultural arts program and general school program, and to the lives
of the individusl stud:nts, have been made in all three music programs.

DIRECTION OF GROWTH: There is generally a more positive attitude exhibited by
students toward the area of music. Some basic understandings geem to be
evidenced and performence has improved. Personal enjoyment of musical
experiences seems evident from the comments of the students,

PROBLEM3: These seem to be in the general area of physical limitations: space,
time, equipment. The music program and the cultural irts program are seen &s
separate entities, apart from the general school program, rather then as
integrated into the total school experience.

There seems to be a general feeling that classroom teachers did not
participate in these activities to a significant degree through lack of under-
standing and/or interest. This seemed to handicap continuation of musical
activities in regular classrooms, The relationshop of music to various academic
subjects, such es mathematics, physics, social atudies and literature, was not
used to broaden the students'! horiecons and hefghten their fnterest in 8ll fields.

RECCIMENDATIONS :

Designated room, with limited noise element, large enough to allovw rhythmie
activities and free movement. Storage space for equipment.

Classes scheduled to at least meet state minimum requirements and ellow
the music teacher a planning period and visitation opportunity.

Personnel selection alternatives:
More professional music teachers to ease the class load and pernit
tine for work with individuals and opecial projects or progranms,

Correlation and coordi netion of susic programs on a county-wide bdasis. To
include periodic meetings for exchange of ideas and inforzation and
visitaiton of music programs in other schools,

Workshop-type experience in cultural arts as in-service training for
classroon teachers, to include use of equipment, materials, ete., for
continuation of programs in the regular clastroon.

Tean teaching from second through eighth grades. Integration of ausie,
art and drema programs {3 a strong possidility to shov interrelation of
oultural arts.
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The use of 'live' performences to enhance the program and provide
femiliarity with broader aspects of program whenever possible.

Carefully selected teaching personnel, well-trained professional people
vhose prime interest is to teach music to children, who are capable

of good public relations with faculty and parents, and who might serve
a8 instructors in in-service training workshops.



32

TORRANCE TESTS OF CREATIVE THINKING
(Figural)

The Torrance Test of Creative Thinking-Figural has been administered near
the end of each year during the three-year model program. Control groups were
used during the second and third years of the project to establish criteria for
comparison. Figural forms of the test were used because of an establiched
lower functioning by Upper Cumberland pupils on verbally oriented tests. The
tests are described in detail in the eveluation report of 1969,

Table 1 shows results of the current year's testing, using the Figural
Form A which also wss used in 1968, Scores also are presented for the Control
School and for a third school that was operating a model guidance program.
Neither of these two schools had any formal offerings in the cultural arts
other than those activities provided by the regular classroom teacher.

Cultural Arts pupils in grades four through seven obtained scores that
were near national norms. In general, these same pupils fall about a year or
more behind national norms on standardized achievement tests. Pupils in the
Control School performed at a lower level on two of the four subtests of the
measure: Originality and Elaboration. Guidance School pupils showed highest
scores on Fluency and Flexability subtests, but scored similarly to Cultural
Arts pupils on Criginality and performed at a lower level on the Elaboration
subtest.

All of the pupils in the Cultural Arts sample had been exposed to a
required sequence of courses for a total of three years. There appeared to be
an increase in total test performance of grade five over grade four for the
current year's testing program. After grade five, performance leveled off or
dipped only sightly through grade seven. Performance of Control group pupils
was fairly consistent over grades four-six and across the four subtests.
Guidance School pupils showed fairly similar performance in grades four through
six, although there was an increase in scores for grades five and six on the
Originality subtest. Performence on the Elaboration subtest decreasecd slightly
for the same grades. It appears that the Cultural Arts Program has provided a
means of maintaining and improving creative thinking. The Control School,
withneither cultural arts nor guidance programs, showed lower functioning and
fairly stable performence in creative thinking.

Teble 2 presents a statistical comparison of pupil performance in the
Cultural Arts School as compared with the Control 8chool. Pupils in the
Cultural Arts School performed at a higher level than those in the Control
School in creative thinking. 1In every grade, the Elaboration subtest was
significantly higher in the Culturel Arts School. This subtest “reflects
the subject's ability to develop, embroider, embellish, carry out, or othervise
elaborate ideas... High scores seem, smong other things, to be associated
with Keenness or sensitivity in observation" (Torrance, 1-66, p. 75). Cultural
Arte pupils in grade five had significantly higher Originality scores than
tnose of the Control School. The Originality subtest “represents the subject's
ability to produce ideas that are away from the obvious, commonplace, banul or
2s..blished" (Torrance, 1966, p. 73). At the fourth-grade level, pupils in the
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Cultural Arts School scored significantly higher than Control group pupils on
both the Fluency subtest and the Elaboration subtest. The Fluency subtest
represents an ability to prcduce a large number of responses.

Table 3 represents a statistical comparison of pupils in the Guidance
School and those in the Control School. In almost every subtest at every grade
level, the Guidance School pupils performed significantly higher on creative
thinking than pupils in the Control School.

Teble 4 represents a comparison of pupils' performance in creative thinking
in the Cultural Arts School as compared with the Guidance Program School. The
Guidance School pupils performed generally higher on the test of creative
thinking than did pupils in the Cultural Arts Program. Most differences were
significent beyond chance. One major difference is that, on the Elaboration
subtest, Cultural Arts pupils functioned significantly better than the Guidance
School pupils, indicating a greater sensitivity in observation.

A two-year longitudinal comparison was made for grades six and seven in
the Cultural Arts Scl.>0l, comparing their performance two years previously on
the Torrance Test of Creative Thinking. In both grades, there was no
significant changes in the Fluency snd Flexibility subtests. Originality
decressed, but the decrease was signifirant only for the sixth grade when
compared with their earlier fourth graide performance. For both grades six
and seven, the Elaboration subtest showed significant improvement over the
two-year period.

A one-year compasri-on of performance on tests of creative thinking is
shown in Table 6. For grade six (1970}, improvement in Fluency and Feexibility,
noted over the two-year period, was highly significant (.01) when compared
with the immediately preceding year. The Originality subtest, as was noted
in the two-year study, was again significantly depressed. Grade five, 1970
(Table 7), showed improvement on all scales over previzus performance.
Differences were significant beyond chance on all but the Originality subtest.

The Guidance School, grade five (Tsble '), showed performance similar
to their scores in 1969 except in Originality, which was significantly depressed
from their earlier performance. For grade six (Table 6), Fluency and Flexi-
bility increased significantly over earlier performance, but Originality
and Flaboration decreased (Originality decreased significantly beyond chance).

Control School performance showed Fluency and Flexibility increased
significantly, with Originality and Elsboration decreasing, but not signicantly
(Table 6,7).

In sunmary, Guidance Program pupils have demonstrated higher functioning
on tests of creative thinking in comparison with pupils in a Cultural Arts
Program and with a Contrsl group having no enrichment program. Pupils in grade
five, Guidance School, however, showed no significant improvement over thelir
previous year's testing, and showed significant loss in Originaiity. Pupils
in grade six, Guidance School, fared better, showing significant improvement
in Fluency and Flexibility. At the same time they demonstrated a significant
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loss in Originality. No significant change was noted on the Eleboration
subtest,

Cultural Arts pupils in grades five and six improved significantly on their
previous performance in Fluency and Flexibility and almost significantly in
Elaboration (actually significant improvement for grade five). Grade six
shoved a significant loss in Originality, but grade five held their own and
improved slightly, the difference not reaching statistical significance.

Control School pupils in grades five and six showed significant improvement
in Fluency and Flexitility as did Cultural Arts pupils and Guidance pupils
in grade six. Performaence on Originality end Elaboration subtests did not
change appreciably.

A definite conclusion can be drawn from the evidence: Cultural Arts pupils
have consistently demonstrated gain in performance on the Elaboration subtest.
This finding demonstrates the success of teachers in resching one of their
objectives, increasing students' awareness of the world asbout them, with
resulting keenness in observation.

Guidance School pupils, while functioning at a higher level then pupils
in other schools, have not developed in appreciably different ways. One would
surmise that the guidance program would have little effect on creative thinking
abilities. The Originality subtest showed the greatest loss, although
functioning remained at an average level compared with norm groups. One might
wonder about the effect of a Cultural Arts course or an emphasis in creative
teaching with pupils such as these.

With results of this study, the cultural arts teachers might continue
to reintorce studente' “"awareness to surroundings” but in addition develcp
originality. As a result of three years' experience, they have seen the need
to coordinate their efforts and to insert their techniques and philosophies
into the curriculum. If such were to occur, the pupils should develop even
further in their capacity for critical thinking. Many classroom *eachers in
the Cultural Arts School are beginning to use bits and pieces of what they see
happening in the cultural arts courses, and would probably be receptive to
even nore radical change if it were forthcoming. It has been apparent that
Cultural Arts pupils have found the needed success experiences they have been
seeking as well as a variety of means for self expression. The pupils have
been better behaved and mcre cooperative, Perhaps the most important observation,
however, is the look of enthusiasm and pleasure that many of the pupils have
developed as a result of a relevant and meaningful program. Classroom teachers
have noticed a greater openness in pupils, and have now, in this final year
of the model program, come to know the source of the enthusiasm and welcome
it into their schooi.
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FINAL SUMMARY OF CULTURAL ARTS PROGRAM

A subjective evaluation of the Cultural Arts Program in Project Upper
Cumberlend was made by the students and by the special teachers involved in
the program. Both positive and nepative aspects of the program were discussed
and suggestions for change were introduced. The general findings seemed to
be an improvement in pupils' attitudes and skills, the relation of these areas
of development to the individual lives of the students and a widening use of
these specialized skills in other academic fields.

The primery objectives of the program seemed unclear to the majority of
students and to some classroom teachers. This fault seemed to lie in the
initial period of the program wvhen guidelines were not sufficiently clear to
delineate the basic, prime factors in introducing these subjects int» the local
school settings. Public relations with students, faculty and parents were not
stressed to a sufficient degree; therefore, lack of understanding was a
deterrent to full involvement in, and approval of, the Cultural Arts Program.

The physical problems of space, equipment and scheduling were menticned
most by specialists, while personal interests, participation and lack of utility
were emrhasized by the students. Parents seemed to appreciate some of the
special skills displayed by their children, but attached little importance to
the cultural arts as a continuing part of their children's education.

Most classroom teachers displayed positive attitudes toward the expanded
horizons of their students, but took no active role in the learning process.
It was suggested by the cwtural arts teachers that the classroom teachers
might have learned to use these added approaches effectively as teaching tools,
had they been more actively involved.

The administration at the individual school level was thought to be
cooperative and positive toward the program. However, it seemed uncertain that
the total program, as it is now organized and statfed, would be continued for
another year. The stresses of bugetary considerations indicated that only
parts of the program would be viewed as feasible to retain.

Student gains, as seen from the viewpoint of both students and teachers,
were in the areas of communication, self-expression, self-confidence, mental
growth and individual skills. BEach student who participated in a written
evaluation stated that he had grown intellectually to some degree. The degree
was small in some instances and great in others, but all students reporting
indicated some changes had occurred.

The speciaslists and classroom teachers who reported substantially verified
the students' views and suggested that the gains were noticeable in both
active and passive participants. The consensus of cpinion seemed to be that
the gains were positive and long-range in nature, leading to enhancement and
diversification of students' academic lives.




Table 1
MEANS AND DEVIATIONS FOR RAW SCORES AND STANDARD SCORZS,
TORRANCE TEST OF CREATIVE THINKING - FIGURAL FORM A (MARCH, 1970)

B e i
CULTURAL ARTS SCHOCL

Fluency Flexibility Orjzinality tl aboration

“RS 5s RS 5SS RS SS RS S5

Grade 4 (N-30) 22030 48,03 17.4) 52.17 21,57 45447 45.87 43,87
(6.24) (9.10) (4.60) (8.32) (6.95) (8.55) (10.14)(6.57)

Grade 5 (N=26) 25,38 52,54 19.23 55.50 26,42 51.00 54¢23 47.50
(7.14) (10.19) (5.02) (9.29) (6.95) (8.33) (18.96)(8,17)
Grade 6 (N=18) 26,22 53,61 19.50 55.89 20,50 44,17 50.11 45.83
(449 (6,52) (3.95) (7.48) (5.62) (6.94) (18.67)(8.56)
Grade 7 (N=24) 24,71 51.58 19,92 56.71 25,08 49.46 52.33 46,92
(4.62) (6.77) (3.53) (6.57) (6.37 (7.83) {18.92)(8.81)
CONTROL __SCHOOL

Grade 4 (N=25) 27472 55.60 17.60 52.60 13,00 40.96 16.60 29,76
(9.82) (14.01) (4.95) (11.20) (7.55) (9.30) (9.97) (4.59)

Grade 5 (N=25) 24,88 51,56 16,56 50,48 18.72 42.08 28.20 35.64
(8.24)(11.79) (4.70) (8.78) (7.28) (9.006) (11.04) (5.11)

Crade 6 (N=22) 24,95 51.73 18.64 54.36 19,59 42,73 24,09 33.717

(5.26) (7.60)  (2.98) (5.49) (4.47) (5.38) (11.71)(6.19)

GUIDANCE SCHOOL
Grade 4 (N=36) 37.08 68,94 22.89 62,03 22,75 46.72 31,50 36472
(5.18) (7.26)  (4.80) (9.08) (8.40) (10.22) (18.81)(8.41)

Grade 5 (N=23) 34,78 66,22 22,22 60,96 25.13 49,57 28.43 35.83
(5.45) (5.71)  (6.33) (11.81) (8.98) (10.61) (15.58)(7.20)
Grude 6 (N=23) 36.22 67.78 *%e56 65.43 29,56 55.00 20,13 31.78

(6,02) (8.43) (3.93) (7.24) 6.99) (10.50) (5.24) (1.70)




Table 2
A COMPARISON OF MEAN RAW SCORE PERFORMANCE BETWEEN THE CULTURAL ARTS SCHOOL
AND THE CONTROL SCHOOL ~» TORRANCE TEST OF CREATIVE THINKING, FIGURAL FORM A,
MARCH, 1970,

]

GRADE 4
Cultural Arts School Contro! School t
(N=30) (N=25)
Fluency mean 22,30 ad 6.24 mean 27.72 sd 9.82 2.44%
Flexibility 17.43 4460 17.60 4,95 0,13
Originality 21,57 6.95 18.00 7.55 1.79
El aboratfion 45.87 10.14 16.60 9.,07 10.88%%
GRADE 35
Cultural Arts School Control School t
(N=26) (N=25)
Fluency mean 25,38 s8d 7.14 mean 28.44 sd 8.24 0,2)
Flexibility 19.23 5.02 16.56 4.70 1.92
Originality 26442 6.95 18.72 7.28 3,79%%
El aboration 54,23 18,96 28,20 11,04 5,85%%
GRADE 6
Cultural Arts School Control School t
(N=18) (N=22)
Fluency mean 26,22 sd 4449 mean 24.95 sd 5,26 0.79
Flexibility 19.50 3.95 18.64 2.98 0.76
Originality 20.50 5.62 19,59 4:47 0455
El aboration 50.11 18.67 24,09 11,71 5,24%»

+

% .05 level of significance
** 01 level of significance




Tadle I

A COMPARISON OF MEAN RAW SCORE PERFORMANCE BETWEEN THE GUIDANCE SCHOOL AND
THE CONTROL SCHOOL < TORRANCE TEST OF CREATIVE THINKING, FIGURAL FORM A,

March, 1970,

Fluency

Flexibility
Originality
El aboration

Fluency

Flexibility
Originality
El aboration

Flueney

Flexibility
Originslity
Elsboration

GRADE &

Guidance School

(N=36)
mean 37.08
22.89
22.75
31.50

sd.5.18
4.80
8.45
18,81

GRADE 5

Guidance School

(N=23)
mean 34,78
22,22
25.13
28.43

sd 3.45
6433
8,98

15,58

GRADE 6

Guidance School

(N=23)
mean 36.22
24455
29,56
20.13

nd 6,02
3.93
8.99
5.¢24

Control School
(N=25)
mean 27.72 s8d 9.82
17,60 4,95
18,00 7.55
16.60 9.07

Control School

(N=25)
mean 24.88 sd 8.24
16.56 4.70
18,72 7.28
28,20 11.04

Centrol School

(N=22)
mesn 24.95 sd 3.26
18.64 2.98
19.59 447
24.09 .71

bo75%%
4o104w
2,22%

3,62%%

4, 76%%
3.47%%
2,67%%
0.06

6,510
5,534
4,57%*
.44

¥ .05 level of atgniticance
** ,01 level of significance




Table &

A COMPARISON OF MEAN RAW SCORE PERFORMANCE BETWEEN THE CULTURAL ARTS SCHOOL
AND THE GUIDANCE SCHOOL - TORRANCE TEST OF CREATIVE THINKING, FIGURAL FORM A,

MARCH, 1970,
GRADE &4
Cultural Arts School Guidance School
(N=30) (Ne36)
Fluency mean 22,30 ad 6,24 mean 37.98 s8d 5.18 10,34
Flexibility 17.43 4.60 22.89 4,80 bo 48 W¥
Original ity 21,57 6.95 22,75 B.,45 0.60
El aboration 45.87 10.14 31,50 18.81 3.70%*
GRADE S
Cultursl Arts School Guidance School
{N=26) (N=23)
Fluency mean 25,38 sd 7,14 mean 34.78 s8d 5.45 5¢03%¥
Flexibility 19,23 5,02 22,22 6433 1.80
Originality 26.42 6.95 25.13 8,98 0.55
El.borﬂtlon 54,23 18,96 28,43 15.58 95.06%*
GRADE 6
Cultural Arts School Guidance School
(N=13) (N=23)
Fluem:y mean 26422 s8d 4449 mean 36.22 3d 6,02 5.75%%
Flexibiltry 19,50 3.95 24,56 3.93 Jo 98k
Ori g nsl tty 20,50 5.62 29.56 8.99 36 5%
El aboration 500‘1 18067 20013 $.24 Toloi+

t

* .03 level of significance
#* ,0l level of significance




Table S

A TWO YEAR LONGITUDINAL COMPARISON OF MEAN RAW SCORE PERFORMANCE OF ELEMENTARY
SCHOOL PUPILS IN A CULTURAL ARTS SCHOOL ~ TORRANCE TEST OF CREATIVE THINKING,

FIGURAL FORM A,

N=18

Fluency

Flexibility
Originalitcy
El aboration

N = 24

Fluency

Flexibility
Originality
Elaboration

Grade 4 (March 1968)

24,89
19.06
27.89
22.94

Grade 5 (March 1968)

25.96
18.96
27.08
32.67

Grade 6 (March 1970)

26,22
19.5%0
20,50
50.11

(March 1970)

24,71
19.92
25.08
52,33

t

).24
1.20
1,20
4, SQ**

** ,0l level of significance




Table 6
A COMPARISON QF GRADE 6 (March 1970) PUPILS MEAN T SCORE PERFORMANCE WITH
THEIR PERFORMANCE IN GRADE 5 (March 1969) = TORRANCE TEST OF CREATIVE THINKING.

GUIDANCE SCHOCL (Ne23)

Pretest « Figural Form B Posttest = Figural Form A t

Fluency 61.13 67.78 Fo JLHH
Flexibll ity 59.04 65,43 B IS ¥ AL
Originality 82,78 55,00 6,54%%
Elaboyation 33.00 31,78 0.5%

CULTURAL, ARTS SCHOOL {(N=18)

Pretest < Figural Form B Posttest - Figural Form A t

F'luency 43.83 53.61 3. 76%
Hexlblllty 48,17 55.89 J.06%*
Originallty 68.00 44.17 4,10%%
El aboration 42044 45,83 1.3

CONTROL SCHOOL (N=22)

Pretest - Figural Form 8 Posttest = Figural Form A t

Fluency 41,00 51.73 4,05%%
Flexibility 42,55 54436 5,97 %k
Originslity 45,32 42,73 0.71
El aboration 34455 33.717 0.37

** 01 level of confidence




Table 7
A COMPARISON OF GRADE 5 (March 1970) PUPILS MEAN T SCORE PERFORMANCE WITH
THEIR PERFORMANCE IN GRADE 4 (March 1969) - TORRANCE TEST Of CREATIVE THINKING,

GUIDANCE SCHOOL (N=23)

Pretest « Figural Form B Posttest « Figural Form A t
Fluency 65,96 65.78 0.30
Flexibilicy 59,26 49,56 0.79
Original ity 64.83 49,56 bel 2%%
El aborvation 34.04 35.83 0.87

CULTURAL ARTS SCHOOL (N=26)

Pretest « Flgursl Form B Pogttest =« Figural Form A t
Fluency 40,23 52,54 4,90%*
HGX‘bility 42,08 55450 6¢33%n
Otlglnallty 49, %0 51.00 0.53
Elaboratjon 33.96 47.50 5. 57%%

CONTROL SCHOOL (N=25)

Pretest « Figural Form B Posttest « Figural Form A t
Fluency 37.72 51,56 5.02%*
ﬂexlblllty 19,80 50,48 28,10%*
Originality 42,60 42,08 0.14
Elaboration 36,24 35.64 0.21

** ,01 level of significance
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DEMONSTRATION PROGRAM IN GUIDANCE AND OCOUNSELING

PROJECT UPPER CUMBERLAND

For the three-year period, 1967-1970, a demonstration progrem in guidaence
and counseling operated in Cookeville Junior High School and Sycamore Elementary
School, both in the Putnam County School System, Cookeville, Tennessee. The
program was under the auspices of Project Upper Cumberland, a 16-county
association, and vas funded under Title III of the Elementary and Secondary
Education Act passed Ly Congress in 1965. The Overton County School System
acted as fiscal agent.

The junior high school had approximately 1,100 pupils in grades 7,8, and 9,
vith forty faculty members, vhereas the elementary school had 265 pupils in grades
1-6 with ten teachers, Five counselors were assigned to the junior high school
and two to the elementary school., Prior to the demonstration program, only the
Junior high school had a counsclor, and he served in the dual capacity of counselor-
assistant prinicpal.

One counselor worked with the primary grades and the other with intermediate
grades in the elementary school., There vas a coordinating counselor named for
the program end assigned offices at the Junior high school; tvo counselors were
designated to work with the seventh grade and one each with the eighth and ninth
grades.,

These program goals vere established for the three-year program:

1) To provide a model program of guidance and counseling at elementary and
Junior high school levels for emulation by other local educational
agencies,

2) To promote research at the school level into pupil needs for curriculum
development purposes.

3) To assist teachers and administrators in the more effective 1se of
pupil data.

b) To provide children with greater opportunities to achieve insights to
the vorld of vork.

An evaluation at the eud of the first year ‘ndicated that the progrenm seemed
to be peeting its professional odjectives and vas st..ffed vith adequate personnel
to NUM11l its function in the s8chool program,

The second year-end evaluation noted that the program had gained a greater
faculty acceptance thar vas achleved during the {nitial year of operation and
that the prograe continued to seet the rather stringent objectives developed at
the outset,

Insteed of using the maltiple eriteria enployed in odtaining odbjective data
during the first tvo years, the final evlauation utilised sudbjective viewvpoirts




and experiential informatior from individual interviews and group discussions with
counselors at both the elementary and junior high schools. Additionally, the
ccungelers at each school prepared & joint written statement describing the Title
II1 prcgram and its impact on the schools.,

Counselors, consultants, and the director of Project Upper Cumberland
determined at a meeting {n November, 1969, that the desired purpose of the final
evaluation would be to describe the counseling program, directions of growth,
changes, and student progress, and to discuss the effectiveness of the three-year
demonstration program froxm the point of view of experienced counselors.

In order to gather the data, tape recorded interview sescions vere first
scheduled with individual counselors, and group discussions were held later to
review the interview summaries.

CGenerally, the counselors agreed that the program at each school had assisted
pupils in assessing and understanding their abilities, aptitudes, achievements,
intereats, and educational needs; that the pupils at each school had been helped
to understand their own behavior, their peer relationships, and the world of work;
that the program had helped to establish better school-home relations; that the
program vas gstrenthened and cxtended through the appropriate use of nonschosl
community agencies; and that the program merited continuation after the expiration
date for federal funding.

In seeking to help pupils achieve optimal development, the counselors used
a variety of techniques, {ncluding one-to-one counseling; observation; group
guidance; consulting with parents; home visitations; working with teachers,
prircipal, and other memdbers of the staff} interpreting the guidance program to
students, staff, and community; anecdotal and cumulative records; cese studies;
role pleying; intervievs; tests, including measures of interests; conferences;
problez-solving; referrals to cormunity agencies; field trips; orientation
progrars; and scheduliag-grouping procedures,

New principals assuzed thefr duties at each school at the start of the third
year. The Junior high principal had previously served at the Sycamore Elementary
3chool and was, therefore, femiliar with the demonstration program. His auccessor
had served in another county. A nev coordinator was also named at the start of
the thirA year to replace the program's original coordinator, vho resigned. The
zevly naped individual had served tvo years as counselor in the program at the
Junior high school. One of the elementary 8chool counselors vas moved to the
Junior high at the same time two new persons Vere named counselors in that school
and & replacement vas selected for the elementary school. It remained a duty of
the coordinator to serve in a liaison cepacity and to relay communications fron
one group to another. The nev coordinator vas responsidble for many of the
adninistrative and clerical duties that had bdeen assigned to the previous coordinato
although her administrative responsibilities at the junior high school were
descrided as less varied than those of her predecessor.

During the third year, the guidance program at the junior high school vas
described at deing somevhat wore structured thea in the previous tvo years. OGroup
guidance vas designated as a pait of the danguage arts classes, and seventh and
eigh’’: grade counselors vorked vith large groups in 30-minute sessions within the
class;oom. In this vay, the counselors vere sble to see and vork vith all pupils




each week on a regular basis. The counselors reported that the progranm had proven
helpful to the pupils and that it had received teacher support. Counselors noted
that they hud an opportunity to get t) know more students and to observe them in
group interacti”ns; however, they questioned whether the structured activity might
sometimes deprive the counsclors of the opportunity to meet specific needs of
individual students.

Counselors at the junior high school reacted favorably to their experiences
vith incividual counselees as well as to their experiences in group guidance.
They were in general agreement that students in the seventh, eighth, and ninth
grades had learned to look at themselves more objectively and to evaluate more
effectively their educational, vocational, and personal-social problems. Referring
to the number of self-referrals and the number of students who "dropped by" the
office, they believed that the idea of the counselor had been accepted.

At the elementary level, the counselors experienced extended counseling
contacts with a relatively small number of pupils; however, they indicated
noticeable progress among the students in their understanding and acceptance of
their own feelings, attitudes, and behaviors. Much of the Vork with groups was in
& regular classroom setting.

Counselors reported changes in teacher attitudes and a willingness to accept
the counseling progrem as an important part of the total school progrem. Teacher
enthusiasm, ar ‘.crease in referrsls, and a willingness to offer constructive
criticisw and to ask for help with a classrocm problem were cited as characteristics
of the perceived changes in <‘he junfor high school. At the same time, coungelors
noted that they too had changed. In the final year, counselors vere less idealistic
in their relationships with teachers,

There vas general agreement among the counselors that the demonstration
progran wags supported by the principal at each school end by the Superintendcat
of 8chools and his ataff. On the other hand, it was poted that during the final
year the program lacked adequate materisls and supplies and that the elementary
scthool counselors' facilities were inadequate tor an opticum guidance program.
Othervise, there appeared to be no msjor conflicts or misunderstandings between
the counselors, individual schools, county officials, and the project staff,

Although the guidance committe.s at each school had apparently been either
inactive or ineffective during the first two years, the counselors noted that
during the third year these committees contributed to a better understanding of
the program and to better relationships between teschers, counselors, and
adninistration. Planning and vorking vith teachers was descrided a8 very beneficial
to a sound program of guidance at both elementary and junior high school levels.

It wes noted frequently in the interviews with counselors that the need for
interpretation to the staff and to the community is a constantly on-going process.

In the area of research, counsclors evidenced concern adout vhat they termed
the limited amount of research and the lack of time for adequate research activities
The counselors aspisted witl the administration of standardited tests at doth
schools; opinion 1olls and student attitude surveys vere utilited; check 1lists,
inventories, and preference lists vere completed; and curriculum development




studies were undertaken at the Junior high school.

There was unanimous praise among jun’or high school counselors for the
proposed addition of units on teen-age living for the 1970-71 academic year,
an outgrowth of experiences in the demonstration juidance program. Enthusissm
was also evidenced beteuse of the proposed addition to the curriculum of seventh
and eighth grade exploratory units which will include French, Journalism, drama,
speech, vocal music, bend, orchestra, industrial arts, nature study, humanities, and
arts and crafts.

The counselors expressed appreciation for the services of and assistance from
the personnel at Tennessee Technological University, and they praised tbe consultant:
who had worked vith them during the three-year demonstration progran.

The counselors at both schools devoted a considerable amount of time to &
determination of the most importent facets of the demonstration program. They did
so in an effort to bdenefit from a self-evaivation and to summarize suggestions and
recommendations which they felt would bdenefit oth.rs in planning and implementing
a counseling program at the elementary or junior high school level.

Of primary concern to both groups vas the lack of time for adequate planning
prior to the start of the program. As a result, it wvas recommend2d that an
orientation period for counselors and an in-service training segment for teachers
be planned for a specific period of time prior to implementation of the progranm,

It was also emphasized that teachers should be involved in designing the
counseling program and ir setting up objectives for a particular school. It was
the counselors' opinion that this type of involvement would more readily hring
about needed support from the teachers. The counselors emphasized that much ot
the success of the program depended upon teachers' knowledge, understanding, and
support.

Emphasis was placed on the recommendation that counselors employed in the
program be professionally trained, that they meet State standards for qualification,
and that they have teaching experience in addition to counselor training.

Community needs, dbackground, and resources are important considerations in
developing a progran,

The role of the coordinator was described as essential to the program;
hovever, the counselors in the demonstration program recommended that the
coordinator's responsidilities de more clearly identified at the outset. Written
Job descriptions might be helpful, particularly during the inftial stages of
the progran.

Annther recoumendution was that the coordinator and counselors be relieved
of excessive clerical details and adainistrative "busy vork."”

Although the coordinator in this progranm apparently functioned effectively
wvith offices in the junior high school, the counselors suggested that future
prograns might benefit from the coordinator working out of the school systen's
central offices,




The communication of program aims and objectives to the community, faculty,
and students was terued very important. Dissemination of jnformation should be
carefully planneé and systematically carried out.

Research is very important to the counseling program; therefore, it was a
recommendation that reseerch time be made available on a regular basis for all
counselors. The school's testing program should be utilized as one of the
counselors' research tools,

It vas recommended that adequate office space be made available for each
counselor and that & conference room be provided for the program psrticipants;
hovwever, the counselors stressed their belief that trained personnel was morc
important than a plush office.

Specialists and resource persons should be utilized at all grade levels.
Coungselors should become acquainted with local government and private agencies,
service organizations, industry, and civic groups and should call upon these
orgunizations for sssistance whenever desirable or needed.

The counselors recommended regular meetings of the faculty, staff, project
director, superintendent, and other central office personnel. They also
emphasited the need for a functioning guldance committee within each school.,

Continuous attention should be given by the counselors to evaluation of the
progranm,

Another recommendation was that the counselors continue to enroll for
graduate clasgses; that they read current journals and periodicals; that they
attend profesoional conferences, clinics, and state meetings; and that they visit
other schools vith similar programs,

During the third year of the demonstration program, there vas a noticeadble
lack of supplies and materials for the counseling progran. For that resson,
thie counselors recomxended that careful consideration be given to budget needs
and budget preparation, and that budgetary limitations be specified.

Favorable response was received from counselor-prepared orientstion programs
for students entering junior and senior high school. In addition to color slides,
depicting typical jJunior high school scenes, the sixth graders at the elementary
school vere given a tour of the junior high school dbuilding. Ninth graders vere
taken to the senfor high school for a special career day program. The counselors
recommended that special attention be given to this aspect of student orientatica.

Home visits by counselors and parent-teacher-counselor conferences were
recommended as being important to the succeas of the progran.

Student handbooks were developed for the first time at each school during the
early stages of the demonstration program. Because of the success of this endeavor,
the counselors recomended it de undertaken in any future programs.

1t vas also recommened that students de involved in activities and progranms
related to the cownseling program or in cooperation vith the counselors. For




example, elementary school pupils participated in field trips to business;
Junior high school students prepared hall displays on work opportunities and
participated in a "tacky dress" day snd in a "Speak Up for Freedom" forum.

The counselors in the demonstration program emphasized the need for study
related to curriculum development,

Because the transitional period from sixth to seventh grade appears to be a
significant adjustment period in the life of the adolescent, the counselors
recommended that a counseling program utilize at least two counselors at the
seventh grade level {more if enrollment justified them).

Another recommendation was that other schools should be invited to send
counselors, teachers, and administrators to observe the counseling program in
effect.

As they revieved the program goals, which vere outlined at the start of the
program, the counselors were in general agreement that they had participated in
a model program which had met mwost of the objectives and which had demonstrated the
need for guidance and counseling in both the elementary end junior high schools.,
They expressed disappointment at the shortcomings but agreed that positive factors
outweighed the negative in the program's total effectiveness.

In summary, the evaluation at the end of the three-year period revealed that
professionally trained, interested, and competent counselors provided adequate
leadership for the demonstration program. It was evident that the counselors at
each school had made significant contributions to the total program through varied
methods, programs, and activities. They are commended for their interest and succes.
in helping students gain an underatanding and acceptance of themselves and in
assisting them to further levelop their ability to evaluate objectively their
present and future 1ife.

It 18 also commendable that the elementary and junicr high school counselors
helped saxinize the learning opportunities for all pupils vithin their respective
schools, that they helped pupils and parents to knov adout educational and career
opportunities and requirements, and that they assisted teachers and administrators
in understanding the program and in more effective utilization of pupil data
gathered during the three years of the progran.

Whereas the progran vas developed and preasented in its initial stages to the
counselors by Project Upper Cumberland, {t is notevorthy that the counselors vere
flexidble enough to make adaptations dased on developing needs and resources.
Additional involvement of faculty memhers in the program could have added to its
success, It would have been desiradble for guidance comnittees to have deer active
throughout the life of the demonstration program. These comaittees could have
asfisted vith program sppraisal and adjustments, theredby aiding the total school
progran through cooperative planning.

A najor purpose of any guidance and counseling program should be to meet
the basic needs of the pupils: intellectual, social, physical, and emotional.
As noted previously, the counselors at éach school provided leadership in seeting




these needs by assisting in the areas of academic or educational planning,
vocational exploration, and personal-social adjustment.

Although communication of t:e guidence concept and &issemination

of information were classified as problem areas, the counselors
recognized these as constantly cn-going needs of any progrem. Perhaps more
adequate conmunications could have been achieved had the guidance committess,
involving faculty, students, adrinistration, and counselors, been active. Under-
stending and cooperation could have b2en fostered had all segments of the school
been involved in initisl discussions relative to the role of counseling and to the
overall plan as it affected the total school progrem., Nevertheless, the counselors
are to be commended for their successes in interpreting the demonstration program
to students, staff, and tie comnunity.

It is significant to note that, as the demonstration program is concluded, an
important change in the curriculum at the junior high aschool has been approved for
the 1970-71 academic year.

The counselors' evaluations of educational experiences and student needs led
to the approval of courses titled Teen-Age Living for the seventh, eighth, and
ninth grades. During a daily two-hour block of time, the counselors will work wita
structured gr:ups in the spcciel series. Counselors were also instrumental in
securing approval for the addition of exploratory units for the seventh and
eighth grades.

These curriculun developments are significant in that they {llustrate again
the importance of the demonstration program and {ts importante but to the total
school program. They are further evidence of the success in meeting the objectives
*het were eateblished at the start of the program.

Throughout the interviews and discussions during the thiid year of the program,
counselors identified many of the successes, needs, and plans asssociated with their
vork, They elaborated further in special jJointly-written summarie¢s as the end of
the school year. Their major recormendations, based on their observations and
experiences in the program, aire contained in this final report. As professionally
competent :individuals, they vere willing to evaluate the total program and to
share their evaluation with others who might be interested in:a similar program
for eftier the elementary or junior high school.

It is apparent that the expetrience of vorking in the demonstration program
at the Sycamcre Elementary School and at the Cookeville Junior High School vas
personally and professionally revarding to the counselors vho vere associated
vith Project Upper Cumberland during any part of the three years, 1967-70.
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PROGRAM DESCRIPTION

For the purposes of this descriptive evaluation, guidance was defined as:
Toe services available to each student to aid him in
1. facilitating academic success;
2. achieving better understanding of personal strength and limitations;
3. identifying individual interests; and
4. planning for and attaining realistic goals.

In 1967, a model guidance program was initiated at Cookeville Junior High
School, a school which previously had only one counselor who also served as the
assistant principasl. Five qualified counselors were placed in the school for the
three-year duration of Project Upper Cumberland, Title III. One of the counselors
vas appointed coordinator, and the remaining four vere assigned to specific
grades; two counselors were assigned to grade seven because of anticipated intense
needs of seventh graders. The counselor - student ratio was 1 to 200,

Objectives

The major objective of the Cookeville Junior High School guidance program was
"to provide for the unique educational,zsocial, emotional, and physical needs of
the age group being served". The specific objectives to be met by the counselors
were categorited in the areas of services provided by them. The Title III
obJectives vere:

1. To provide a model program of guidance and counseling at the elementury
and Junior high level for emulation by other local educational agencies.

2. To provide research at the school level into pupil needs fur curriculum
purposes.

3. To assist teachers and administrators in the more effective use of pupil
data.

4, To provide children with greater opportunities to achieve inaights to
their abilities in relation to the world of work,

Materials and Budget

According to the Title I1I plan, the county was to have provided for the
facilities and materials used by the counselors.

Facilities vere adequate;
each eounselor had a private office, and the coordinator vas given a suite of
rooms, including an office, a reception - work ares, and access to the school
health clinie. All offices were furnished with a desk, A dable, chairs, and a
filing cabinet.

The counselors vere provided with the following materials and equipment:




1. Tests
a. 8pecimen tests for counselor'g evaluation
b. standardized intelligence, achievement,
personality, and social tests and inventories
. Career Kits

. Dictionaty of Occupational Titles and Qccupational Outlook Handbook

+ SRA Guidance series booklets

2
3
b
5. Guidance Associates Sound Filmstrips and other filmstrips
6. Mimeograph stencils and paper
7. Other incidental gupplies
8. Tape recorder

9. Sound-filmstrips projector

10, Movie screen

11, Typewriter

12, Mimeograph machine

13. Duplicating machine

1k, Adding machie

15, Telephone, with twvo extensions

16. A part-tine secretary

A definite dudget was not provided for the counselor's discriminatory use;
howvever, materials requested were usually received. Funds were restricted during

the final year of the program in direct relation to nev federal provisions for
guidance and counseling.

Content_and Operational Changes

The personnel and the structure of the guidance progran vere not changed in
any vay during the first one and one half years. During the latter part of the
second year, the first personnel change occurred, For the last three months of
the school year, the program had only one seventh grade counselor. Other changes
occurred defore or near the teginning of the third year. Personnel changes at that
tinme involved; (1) the principal; (2) the coordinator; and (3) three counselors,

During the first tvo years of the progran, the guidance services vere provided




to students on a voluntary, individualized Vasis. During the third year, a time
for group guidance was scheduled, thus involving every student {n the progrem on
a regular weekly basis, Examples of specific units for such large group
presentations included:

1. Self-expression

2. Understanding Ourselves

3. Getting the Most Out of 8chocl

L, Techniques of Problem Solving

5. Exploring the World of Work

6. Looking at Our Future

FProjections for Continuation

The guldance program at Cookeville Junior High School will be cor inued on
wvhat the counselors consider a minimum basis. Three counselors, one per grade,
were hired for the 1970-71 year. A recommended minimum dbudget dudget for
continuation of the program would be approximately 1.50 per student per year.
This emount does not include funds for salaries, registration materisls, clerical
agsistance, telephone bills, stamps, or other essentials.

An optipum guidance program of one ceitified, masters degree plus, counselor
for approximately 150 students, vhich {a comparable to the pupil - teacher ratio,
vas recommended. Approximately $2.00 per student was recommended for use apeci-
fically in purchasing guidance materials to be used by students. In addition, each
counselor should be provided with a tape recorder and an extension telephone.

The projected goals and obJectives for the continuing guidance program vere:

Qoals

A, Optimum student use of Self-Appraisal Services

B. Optinum student use of Information Services

C. Optimum student use of Counseling Services

D. Optimum student use of Placement Services

Gblectives

A. The studeat has identified his adbilities and {nterests vheu he can plan
realistically educational and occupational goals.

B. The student has become avare of the informational services availadle to
hin vhern he can end/our will refer to resources to discover needed
information.




C. The studeunt has been accepted by his peer group and himself when he can
rate satisfactorily on diversified criterion measures vhich attempt to
evaluate such acceptance.

D. The student has gained an awareness of placement services when he can
identify or recognize these services available to him.




CONSULTANTS

The consultant at implementation was Dr. Edell Hearn, who :‘ecommended Dr.
Sherwell Tolleson; both are from Tennessee Tecnnological Univereity. Dr. Hearn
continued to meet at intervals with Dr, Tolleson and counselors. Dr. Tolleson
was replaced by Dr. John Flanders as evaluator ~ consultant during late 1967-68.
Dr. Flanders continued through the final phases of the program.

Dr, Muriel Davis and Dr. Jaswant Khannae directed a workshop in which Title III
counselors participated at Ramada Inn March 15, 16, and 17, 1968. The purpose was
to better prepare counseloxrs in . future school roles and as co-trainers in a
June workshop which involved Title III participants,

Dr. William A. Poppen and Dr. Charles E. Thompson, University of Tennessee.
were consultants during a three~day workshop at the University of Tennessee in
March, 1969. Eight hours of consultations involved four Junior high counselors.
Additional time was spent with Marianne Davis, Rule Junior High counselor, observing
"on-the-field" behaviorel techniques and reviewing processes of developing new
programs at Appslachian Laboratory.

Putnam County Administrators, Title III Administrators, and Mr. Allen, Junior
High principel, have also served as consultants. The benefits to the program were:

A. Consultants contributed to and guided counselors' individual end
professional growth by offering constructive criticisms and sharing
knovledge of effective working programs in other locales. Counselors
were able to develop and project new ideas which might be implemented
at Cookeville Junior High School.

e QY UL

B, Consultants refused to make decisions for counselors but encouraged
them to greater endeavors--especially when goals had to be re-~
eveluated for discarded completely.




PROFLSSIONAL TRAVEL

During the first two yeare of our program, a fund of $150 was provided
for eazh counselor's professional travel., These funds were used in visiting
the J. B. Brown School, Chattanooga; East Hign School, Neshville; Tennessee
Professional Guidance Association conference in Gatlinburg, 1969; travel to
and lodging expenses at the University of Tennessee during a three-dsy workshop;
and travel to and lodging expenses at & guidance workshop in Nashville. The
counselors found these experiences profitable in that they evaluated the
successes of other professionals in the field of guidance, virited other
existing guidance programs, and reviewved other published materials on guidance
and counseling. The counselors made contributions to other professionals by
sharing materials and ideas and by participating in activities during
conferences and workshops.,

During the third year of the program, funds were not available for
professional travel. However, counselors continued to grow professionally
by visiting schools and attending conferences at their own expenses. Therefore,
future recommendations warrent increased funds for necessary travel, including
visitations to guidance progrems elsewhere, thus adding growth and reinforcement
to the counseling program.




EVALUATION

The counselors felt that one evaluator doing continuous followup with
counselors and administrators, and Title 1II officials could have strengthened
the progran.

A functioning guldance committee at the school would have given more depth
to the initial organization and planning of the guideance program. The counselors
felt that a teacher, student-council oriented committee was needed. Counselors
should meet with the committee but would serve only as consultants or to assist
in clarifying issues. It was recommerded that each subject area group of teachers
elect une representative to serve as a meuber of the guidunce committee. It was
further recommended that the student council furnish one student from each grade
level to serve on the committee.

The counselor has accepted the role of & continuous evaluator throughout the
three-year period. Great emphasis has been focused on changes in the individual's
total behavior. As a result of evaluastion of educational experiences and
expressed needs, a change in curriculum development has been effected for 1970-T1;
& two-hour block of time will be used for seventh and eighth grade exploratory
mits, and counselors will work with structured groups during this block.

Counselors have served as resource personnel on human development, and as
accurate media of communication to interpret academic progress or lack of progress
to students &nd parents.

Although the ultimate objectives of the guldsnce progrem have bean loag
range ones,evaluation has been based on certain aspects of student adjustument.
Multiple criteria lLas been used to indicate the satisfactory solutions of personal,
educational, and vocational concerns. The use of case studies, inventories, check-
lists, teacher rating of pupil attitudes, and comparative checks of pupil absences
has indicated significently positive results.

The counselors' evaluation for the third year of the program has supported to
greater depth the professional evaluation for the first two years. The original
objectives, both project eand local, have been realized to a satisfactory degree.

Recommendations for future evaluations would include:

1. A more comprehensive guideline for eveluation.

2. Clarification of brhavioral and attitudinel changes which
are relevant to eveluation.

3. Production of findings that will furnish meaningful information
to the public, students, and steff,

4, A continuous eveluation progrem.
5, Evaluation more related to curriculum development.

6, Wider participation of school staff.




DISSEMINATION AND COOPERATIVE EFFORTS

Parents, friends, and civic-minded citizens have asked many questions
concerning the program at such places as the grocery store, on the telephone,
and in social or civic group meetinge.Inforrmal or pleanned, diesemination occurred
throughcut the three-year program.

The counselors vplanned descriptions of the model guidance program and
presented them to counselor-education classes at universities; area superintendents’,
principals' and sup2rvisors' meetings; state guidapce association’ (TPGA)
conventions; classroom teachers' inservice meetings; civic clubs; the public,
via radio, and parent-teacher association (PTA) meetings. Publications describing
the model guidence program, such as The School Counselor, Mirroring Change, Junior
High Relator, and crticles in the Herald-Citizen, the Dispatch, The Naghvilie
Banner, The Nashville Tennessesan, end the Pe. Personnel and Guidance Journal, offered
an opportunity for the public to become informed of the services available in the
model progream. Other mass media visuelly prescnted the program through the use
of colored slides and televised films with commentary to inform viewers. The
counselors were able to inform the community of the benefits of the guidaunce
program through extensive use of referrsl agencies, such as county juvenile
workers, health and welfare departments, doctors, mental health center, rehabil-
itation center, ministers, readinz specialisia, tutors, university staff members,
and civic clubs. Visitations were planned so that the program could be seen in
action, and invitetions were open for anyone to visit throughout the three years;
superintendents, principals, and counselors within the 16-county region were
extended written invitations to visit during the second year.

The counselors were able to inform others of the program; however, in meny
cases, educators' interest was limited because of the cost involved or attitudes
toward the program. Characteristic of the situation was the fact that few
visitations occurred unless the invitations wese written; however, university
graduate studente did frequent the school's guidance faci)ities and, in many cases,
complemented the program with thair own services.

RECOMMENDATIONS FOR DISSEMINATION
to
1. In-gervice days /allov educators (superintendents, counselors, supervisors.
and especially principals and classroom teachers) to visit the existing guidsnce
progranm.

2. An observation room 1S recommended so that professional people c&n
observa the counselors in action.

3. Establish a centralized guidsnce materials center and mske provisions
for students', faculties', visitors', and parents' use of these materials.

Cooperative Efforts

The seventh grade counselors have vorked through the three years
of the program as & team, decause of the greater needs of students in transition
from sixth to saventh grade. Orientation was an all-team effort in that bvoth




counselors worked cooperatively with principals and sixth grade trachers of the
feeder schools,

Eighth and ninth grade counselors have worked as teams in some counseling
sessions, especially where both grades have been involved, The team technique
has been used in visiting homes where there is a question as to how the visit will
be received or because of the seriousness of the incident requiring the visit.

Counselors in the three grades have worked cooperatively with the Juvenile
Judge, county Juvenile case workers, attendance teachers, Health and Welfure
Department workers, Mental Health Center, doctovs, ministers, reading specialists,
leaders of civic clube, and others. The assistance for junior high students hes
been tremendous through referrals snd working with these agencies. Some of these
helps have been: eye glasses, fillings and extractions for teeth, medical
examinations and treatment, follow-up by welfare and health case workers, aid
in indigent homes in order for students to return to school, tutors in reading and
math to keep students up with their classes, and referring emotionally disturbed
students for help.

Special techniques used by counselors which teachers could use in their class-
rooms (some already have done so) ere checklists on cheating: Force Field Analysis
method of problem solving; methods of communicating feeling, attitudes, and ideas,
such as "Speakouts," and "What My Country Means To Me," role pleying in arcas of
social living, decision making, and assumption of responsibilities. Other
recommendations might include a plan for the faculty to meet in large groups for
generel directions as to the task to be accomplished. Then, divide into small
working groups (with a charimen or spokesman) for discussions. Results may be
reported back to the large group or to the principal,

Counselors felt that the once-per-month meetings with project staff during
the first and second years of the program were helpful in establishing new goals
and clarifying old ones within the original objectives, Therefore, they should
have been continued during the final phases of the progrem.

Any disciplinary action should be taken by the principal and then the student
should be referred by the principal to his counselor for counsellng.




PROGRAM ADMINISTRATION

The guidance program and the administration of it developed and matured with
time, However, the lack of a qualified coordinator to supervise an in-service
orientation or training seminar for counselors at the beglnning of the program and
to continue throughout the program reflected some frustrations among guidance
personnel. Spontaneous assignments of counselors were made by the coordinator at
the initial meeting of counseling personnel.

Due to the lack of specialized direction and full acceptance of the progrem
by county administrators and the school staff, the counselors experienced
feelings of inadequate communication and coordinstion.

Interpretations of the guidence program as it related to sequential activities
and services at individual seventh, eighth, and ninth grade levels were not made
available for evaluation and review by counselors and faculty.

Planning and organization (including written guidance duties of all school
personnel--counselors, teachers, and principals) would have clerified positlons,
provided a basis for an cperationsl eveluation, and presented overiapping of
administrative and counseling duties. {(Ex.: scheduling, sbsentees, and individual
counseling). The coordinator served as liaison between administrators and
counselors, but due to extensive clerical and record involvement, little time was
left to coordinate guidance services,

Counselors have recommended that & qualified local director of guidance :- -
services be employed on the county level so that implementation of pupil services
can be more effectively achieved., The hiring of & trained secretarial person was
recommended so that this person could assume total responsidility for cumulative
records and other clericel duties:.




ORIENTATION
Crientation for students was provided by the following services:

l, Colored slides were carried to sixth graders in feeder schools snd
& handbook with school policies was given., Students then visited the Junior
high and toured the building.

2. Transfer students were interviewed and their classes scheduled. After-
wards, students were given a tour of the building and introduced to the teachers.

3, Ninth grade students vigited the senior high school for curriculum
orientation and were later assisted by their counselor in making educational
planning.

L., Students were pre-registered and told of curriculum opportunities by the
next grade-lievel counselors.

New recommendations for student orientation inciude:

1. Continuation of colored slides being shown; however, have all sixth
graders visit Junior high on the same day.

2. A follow-up of one or more parent nights to answer questions pertaining
to curriculum services, rules and regulations, child development, and parent-
child relations.

3. An organized "buddy syster" so thet new students will not feel '"alome"
during their first days at the Junior high.

4, Students should be pre-registered and told of curriculum offerings by
present grade counselor so that the counselor can better assist his own students
with their future educational planning.

No formal orientation vwas provided for teachers or incoming Title III
counselors, except that counselonrs were provided a monograph of the program.
However, counselors experienced in the program were available for consultation
when requested. The acceptance c¢f the program was lacking because the program
vas superimposed on the school, and the teachers felt counselors were "over"
them. Recommendations for future orientation of teachers include an in-service
training of junior high teachers and counselors couducted by the assistant
principal and covering rules and regulations, grading system, responsibilities,
and code of ethics.

Programs should have been flexible enough to meet the unique needs of the
situation and structured enough to provide direction. Changes should grew from
the needs of the school, be recognized by teachers and counselors, recommended
by counselors, and implemented by the administration.




PERSONNEL

The counselors felt that certain recommendations for personrel were
rnecessary., Continued counselcss' membership in the American Personnel and
Guidance Association and at least one brauch -- the American School Counselors
Association -~ was recommended. Continued education of the counselors at
univercities was recommended so that they may be informed of new philosophies and
techniques and mey continue their professional growth. Education of the local
coordinutor of guidance (recommended for the county level) should be at least a
specialist of education, but preferrably should be a doctorate degree in guidance
and counseling. Another recommendation was that the county employ & qualified,
full-time achool psychologist. Meeting of state requiremeats by all school
counseling personnel was recommended es8 & minimum besis for enployment.

The counselors' opinions were that the most qualified person, local or
outside, should be chosen tu fill any vacant position.

The morale of the counselors was found to be at a low ebb many times during
the three-year period. Perhaps some of this feeling was due to over-anxiety and
dealing with the negative rather then positive concepts. The counselors felt that
the sensitivity treining and encouragement rzceived from directors and consultants
was beneficial, MNowever, administrative assignrents tended to lower morale.

The closing date of the project was & moralz factor in that during the last
month, the counselors were assigned many extra clerical and administrative
duties and were expected to complete them as well as their evaluation,
inventories, and usual guidance duties.




PROGRAM SCOPE

Guidance services should be introduced and made available to each student;
however, after the initial introduction, counseling should be on & voluntary small
group or individual basis. All students should be involved in some phase of the
guiidance program 8o that they may be made avare of guidance objectives, procedures,
and services. Orientation of studernts, interpretation of tests, and dissemination
of pertinent information would horefully lead toward developmert of a better self-
understanding, resulting in & more positive snlf-concept.

A guidance commjttee should be formed to insure a comprehensive program of
guidance services. The committee should Le composed of administrators, teachers,

and students. Specific recommendations for the guidance commlttee were given in
the section EVALUATION,

A pilot in-service program at the junior high school would have helped the
program in that problems could have been anticipated and possibly worked out before
the progrem actually becsme effective., The counselors felt that & two-week in-
service trairing period involving ell teculty members and including training in
guidance activities and sensitivity to communication would have been helpful,

The pilot program itself should have lasted for at least six weeks and should have
i.acluded daily evaluation of services and attitudes toward tho guidance department.




IMPACT

Students' attitudes and reelings have definitely pointed toward a more positive
direction as a result of individual end group counseling; however, at this time,
there is still a lack of understanding and comrunication between teachers and
counselors. Tais attitude could, perhaps, be due to teachers' thinking of
counselors as 'being in charge" and feeling that counselors were usurping class
time.

The students have been introduced to the use of the D.0.T. for locating
informetion about the world of work. Career choices have been explored and
educutional and entry requirerents have been studied in relation to those career
choters, Btudents have shown more awareness of various occupations and their
acacemic requirements as a result of exploring the career file. Check lisys and
questionnaires to all students concerning '"What does the guidance counselor mean
to you" made the students more aware of the counselor and counseling program.

Mejor impact of the guidance progrsum on the majority of the students has
vesulted in a changing curriculum. This curriculum was planned to provide an
exploratory area, based specificelly on the sxpressed interests and concerns of
students.




EFFECT OF GUIDANCE O COMMUNITY

Because the students have become more able to communicate with better
understanding, they have effected positive attitudinai changes withln the home
environments toward the total schocl program, The increased awareness and
acceptance o the school program by parents bas naturally developed into more
active involvement in school ectivities.' Parents have uzed school counselors for
advice on educational as well as personal or family problems,

When counselors have felt limited in techniques and skills necessary to deal
in depth with individuals, referrals were made to the proper person or agency.
Bacause various agenciz:s have deen directly involved as referral sources, they
have gained s 20re agccurate knowledge of the guidance service. They have,
consequently, recognized those services and have utilized them,

Totel effects of the guldance program in the community are immeasurable.
Though the counselors have discovered much room for improvement, they have also
recognized many positive effects of the guidance program on the individual students
involved, the total school program, and indirectly on the community itself.
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AN EVALUATION

The Sycamore Elementary School, grades 1-6, has been involved in a Title
III ESEA Guidance and Counseling Program for the past three years. The program
has had two full-time counseiors, one for the primaiy grades and one for the
intermediate grades.

An average of 265 students have been enrolled at Sycamore during these three
years, There have be¢n nine teachers including the principal who was a full-time
teacher,

The objectives of the Sycamore Counselnrs were that:

1) The staff and community understand the purposes served by the elementary
guidance program {(at the beginning of the term) and the services to be provided
by the counselor.

2) The counselors and staff davelop a testing program around specific
purpones designed to establish potentials, measure achievement, identify interests
and aptitudes, diagnose learning problems, and understend personality factors,

3) The counielors, using specific training and skills, provide consultation
on child grovwth and development with significant adults in order to facilitate
the learning process.

%) The counselors provide counseling services and group process experiences
for studenls on a self-referral and other referral basis.

S) Regular guidance meetings be held by all faculty to assess the total
program, discuss innovational measures, and more clearly define needs.

Mary and varied materials vwere used in this program. The basie texts used
by the counselors vere from the Ojeman series. There wae & text for each grade
lavel, gredes 1-6. These vere designed as teaching programs in human behavior
and mental health., Other matorials used vere Eyegate filmstrips, films, books
and records adbout Our Worring World, SRA Junior Guidance Series and Better Living
Booklets, What Could I Be books, professional dooks, and informational catalogs.

Much of the content vas centered around human dbehavioral patterns. The
wvor)d of vork vas another major theme. The content vas flexibLle enough to
enconpass any area of guidance expedient or pertinent at any tirme,

vVaried tests vere used at the Sycamore School during these three years.
The ccunty provided all schools vwith the Stanford Achlievement Tests and the
Metropolitan Readiness Tests. Counselors alsv used the following tests:

SRA What I Like To Do

A Book About Me

Califomia Test of Personality
Health Behavior Inventory

Calf fornia Mental Maturity Test




Lorge-Thormdike Intelligence Test
Los Angeles Diagnostic Test: Fundamentals of Arithmetic
Cates MacOinite Reading Test

The program did not have an organized budget. Title IIT paid the counselors'
salaries, which was their regular teaching salary plus $30 monthly for travel
expenses. The county agreed to pay for supplies on request order. The progran
would have functioned more efficiently if a budget had been set for operational
expenses., Title II1 did pay expenses for professional meetings during the first
two years.

The counselors vere free to use school equipment and facilitfes dut not
consunable items. The program experienced a deficiency in secretarial assistance,
and the counselors had to use much of their time in clerical and routine matters
that took away from counseling time.

Many operational changes were nade at Sycamore during these three years.
There were changes in counselors, principal, secretary, and teachers. The special
interest groups (grades 4-5.6) were eliminated the last year. This vaa taken into
the classroom dy the teacher and correlated with basic subjects.*

Some realistic goals needed {t a new program were to be initiated would
$neclude:

1) More orientation for teachers and students,
2) More small group sessions with teachers' consent,
3) A more workable guidance committee to help make decisions and assist
in planning.
L} More specialists availadble when needed for abnormal hehavior referrals.
5) A set budget for the guidance progren from the school, county, and state.

An estimated budget migit de $50 from the school, $100 from the county, and
salaries plue travel expenses from the state,

During the first tvo years of the project, the program had professional
consultants. The consultants vere Dr. Ray L. Archer, Department of Guidance and
Counseling, Tennessee Technological Universfty, and Dr. Rodbert L. Mendelson,
Department of Psychology, George Peabudy College.

The value of the consultents vas immeasuradble, Witkout their help the
program vould have been severely handicapred. The counselors had not been trained
in elementary s“idance; therefore, the consultant helped to organise and start
the progran.

Due to a cut in the dudget, the consultants vwere not avajlable the last year.
It would have certainly teen of value 1f the progrom had retained then.
Consultants are recomaended for other guidunce progranms.

During the 1967 and 1968 school years reisbursements for profeasional travel
and meeting expenses vere made by Title IIl to the ESEA pereonnel. This inecluded
lodging, meals, transportation, and repistration fees. Much valu: vas galned
froa attending these professional meetings. New ideas were gained, and the

*Oounselors organited "free atudy" periods during the firet tvo years of the Title
111 program, during vhich pupils could read and vrite about asnything vhich funterest.
-4 Shea.
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program in Jookeville was strengthened, The progrem was in continuous change as
new ideas were brought to its attention. The program was handicapped during
its third ycar because no funds vere set aside for professional travel. There
should definitely be an amount of not less than $100 per year set asjde for
this purpose.

It is difficult to evaluate such a progream as this immediately after it {s
completed. In terms of auccess, the program made the parents aware of the
additional services available to them through parental interviews and home visits,
Efforts were applied to meet individual, teacher, und student needs.

Very little planning was done with the teachers because of a lack of
cooperation betveen teachers and counseiors.

Individual countseling as well us group counseling was utilized which opened
the wey for better edjustment on the part of the student in coping with their
problems and concerns. The expanded testing program was successful and may give
base lines for future reference in achievement, social, and physical evaluations,

The program was nuch concerned with crisis and remedial work. There were
specific cases where much effort vas applied to help children who othervise would
have been neglected.

The progran could have becn more effective with more cooperative planning
in carrying out the program on the part of all the involved staff.

A guidance cormittee was set up for the first time during the third year
and vas coxposed of the principal, two clessroom teachers, and the two counselors,
This was set up in order to have a more effective program.

Seveuty-five per cent of the objectives have deen met. The objectives not
fulfilled were primerily concerned with teacher.counselor relationships. In
future evaluations, sicilar techniques and procedures would be of value in
evaluations. The countelor'e role should be secondary in evaluations with en
authority source having the primery role.

Many means of dissimination of infomation at Sycanore have been utilized dy
the counselors. Handbodoka were devigced and distributed at the bdeginning o each
8chool tern and vere also provided for nev students transferring to the school.
The school had never had a 8chool handbook before the Title 11l Guidance and
Counseling pilot project degan.

Tho part) 2ipants, inciuding doth counselors and teachers, have made home
visitations to approximately fifty per cent of the student enrollment. These
visits vere made as the need arose and follow-up was carried out to eliminate the
problems encountered. Visitations on the part of the counselors to other loeal,
regional, and state locatiohs were made possidle in order to obtain and
diseeninate infcivation that would denefit the program.

Newsletters wvere published periodically giving timely information on local,
county, regional, and state education that seeaed to de of interest to students
and parents.




The counselors feel that the handbooks, newsletters, and home vieitations
have been the most beneficial services that the guidance program performed during
the three-year period. The home-school contact, with the parent-teacher-counselor
working together, wvas very important.

The visitations into the home and meeting the pavents in the child's
environmental setting has given much insight into students' behavior at school.
By visiting the home, the counselors feel that a more cooperative effort was put
forth on the part of the parent, teacher, and counselor in working with children
during the Title III pilot progran.

The recomrendation thet would strengthen this part of the program is to allow

more time for home visitations, possibly an entire day per week be set aside Just
for this particular thing.

Bringing community people intyu the school to discuss their occupations and
hobbies has enlightened the community about the school and assisted in alerting
students to the world of work and to possible avocations. The counselors set up
the necessary arrangements for the visitors; during the last year of the program
the principal extended the invitation to several of the people from the immediate
coamunity to bve resource speakere in their vocational areas.

Field trips to various businesses were made with students who were chosen
as winners for outstanding werk or participation in guidance. Class trips were
made with all students participating; however, these wore made in conjunction with
the classroom instructor, with the counselors assisting in whatever caracity needed.

The locel press was most cooperative in dispersing information concerning
activites in which the students were participants, und photos were made to
accompany the news write-ups.

Other educational contlests were carried out, and dblue, red, and vhite ribdons
vere given to the students for their particular efforts. The faculty served as
Judges at varicus times and the interest deronstrated was in favor of this sort
of endeavor.

The counselors in the Title 111 pilot program essisted in getting newsletters
of the h-H Clu) printed in the local nevipapers. The counselors served on PTA
comnittees for the first time during the last year of the Title 111 pilot progranm,
as both counselors terved on the memberchip committee. Programs with student
participation vere assisted by the counselors and teachers in planning and
follovwing through.

An effort ‘o orient the teaching staff o the odbjectivea, methods, and
evaluation procedures of the Title I1I Guidarce and Counseling pilot program has
been a success to & linmited degree. At the teginning of the program in the fall
of 1957, there vas no pre-planning tiae nade availsble for the counselors and
teachers to 40 the preliminary steps to carry out the program in & nore functional
and meaningful manner. As the pilot program is at the end of its third year, the
counselors see & need for this most inportant aspect of the program., At the
Yeginning of each school term there nceds to de time set aside for an orientation
proxraa for the teschers and other steff menbers who wvork directly and indirectly




with the students. The counselors feel that this is the weakest link in the
entire Title III Guidance and Counseling pilot program. The time factor was the
reason why an oreintation was not available for this program. The teachers were
immediately concerned with placement of students, nrdering classroonm materials,
securing essential equipment and facilities. There was a feeling that time

was limited and that there was not sufficient time for an orientation on Guidance.
Hovever, the teachers were given printed materials that were essential to the
progranm,

It is recommended that an hour or more of in-service training de held with the
teaching staff before achool dbegins each year. This time should be devoted to
guidance and couaseling only--for becoming acquainted with the objectivee, methods,
and evaluation procedures which will be carried out; there is a need for short-
range and long-range planning on the part of the teachers and counselors. This
vill bring about a better understanding of the staff involved, and rapport and
cooperation will be more easily estadblished,

Another recormendation is the setting up of systematic meetings with the
Board of Education, Prcject Staff, Superintendent of Schools and his staff members,
Coordinator of Guidance, and Guidance end Counseling Staff, in order to have a
full unde»stand’‘ng and agreement of what ia to transpire by such a progran.

There vere nmany frustrations involving the administrative staff from the
county central staff level; the most frustrating being that the lack of fulfillment
of the agreement of teking the responsibility of the financial burden on the local
level for the entire length of the program. Funds from the local school systen
should be set aside for vhatever needs might arise., The county administrative
staff should allot the local school this sassistance if there is a need. There
ves soxe pre-ordering for the GCuidance and Counseling program before the
counselors were notified that they were being considered for their role in this
program., The materials, fortunately, vere wisely chosen and have been of
considerable help during this span of three years. 'There has been no set bdudget,
Xnown by the counselors, that the counselors could uwre to plan the vork of the
program., Therefore, the plans for a special student, special groups, or large
groups had to be adjusted, alternated, or adolished.

The local school had a turnover in principal and some of the teaching staff,
The Ouidance and Counseling Title 111 pilot proiram also experienced a change
in staff. By these changes in ataff occuring, many advantages and disadvantages
vere realized. As education 18 an ever-changing process on the part of students,
parents, teachers, specialists, and others, the progream functioned through the
entire three years. The progrsm has experiencel success and feilure, upsets .and
calmness, frustrations and assurance by all the changrs vhich have taken place.
The counselors feel that becanse of lack of sufficient funde, ecrowded physical
and environmental conditions, lack of previous training in guidance on the part of
the teachers and aduinistrative staff, and a limited percentage ¢.f parents that
dii not decume avare of the guldance aspects of the child, the effectiveness of
the program has been somevhat dinminished. However, the dasic necessities vere
sade availahble for the progranjexisting physical and socisl conditions vere
adjusted Lo by the counselors quite effectively; teachers on the vhole tried to
cooperate vith their limited training in guidance, vhich consisted of classroona
odbservance and herdly any avareness in testing and evaluation except for grade




scores on classroom teats devised dy the teacher or mandatory standardized tests
supplied from the superintendent's office. There was only meager assistance for
the exceptional child or for childrea to be tested aud evaluated from the county
level and local school. This condition improved during the three-year period
of this program, with the county handling the budget.

The counselors recomrend that more time, testing instruments, and evaluation
of the student de considered as extremely important for the teacher and counselor
to successfully work with a student so that he can receive the maximum benefit
irom his pudblic school education,

The Coordinator of Guidance and Counseling experivnced a change in staff
during the period of the pilot program. Both coordinators had not had previous
training or teaching exywrience on the elementary level, grades one through sixj
this vas compensated for by the counselors at Sycamore seeking advice and counsel
from other sources. The ordering of needed supplies was through the :hannel of
the coordinator, and a limited amount of other assistance was made availedle.

Tbe location of the coordinator's office was undesirable, as it was placed in a
crovded area at Junior High. The elementaxry counselors felt that a more suitadle
locatitis vould have been at the Putnanm County Education Building where the other
rmemdbers of the official administrative ataff wvere located.

It 18 recommended that the
coordination of such a pilot prograu as this be under the title of Coordinator
of Guidance with an advisory assistant who has previous training in elementary
guidance, grades onc through 8ix. Time should be set aside on a scheduled
basie in order that elementary counselors might discuss the progranm.

There were no proridions made before the first dsy of school to orient
the faculty to the guidance program. This is a very inadequate beginning for
sucn & large endeavor. It took much time to uvercome this error. There should
have been at least a week of training under the leadership 0 an experienced
guidance counselor. This is an fn-service aeeting for guidance counselors only;
then later a vweek of in-service for teachers vith counselors under the direction
of the experiencted guidance cowselor or Coordinator of Guidance Services, {if
qualified. Also, orientation for new counselors snd nev teachers should de nsade
uvailadle during the first quarter of their employment as they are a vital part
of this program. This was not made avalilable during the tenure of the progran
at Sycamore.

At this stvge of tho progrin, the participants feel that an internship de
offered all the elementary cownselors dbefore taking on the role of an elementary
guidance counselor., There are many adjustments, techniques, and materials that
need to dbe knowvn by the counselor. The internship should be under the supervision
of a state certified elementary guidance counselor.

The program under consideration in this evaluation hes dean fairly vell
organited, yet flexidle =nough to take care of the needs tha’ might arise.

Scheduling should be kept at a nminimua, in order for individual, small
group, and large group guidance and counseling. It is most difficult to keep
from vorxing on & rigid schedule that is commonly practiced in the elementary
school, To use the block-of-tine scheduling would de the dest approach vhen




Guidance and Counseling is offered vo a school such as Sycamore Elementary. In
grades 1-3 it is necessary to work closely with the teacher and in the class-
roonm; however, classroom large groilp guidancs should not dbe mandatory for the
upper grades,

A guidance counselor should be flexible enough to change to meet the
changing needs of the students,

In order to be an elementary guidance counselor, one should be required to
have a master's degree in guidance and counseling and at least three years
previous teaching experience in the primary and intermediate classrooms. This
sounds rigid, dbut is definitely needed for a successful, specialived job. Other
qualifications are adherence to ethical standards, a professional cutlook, and
an sbundance of human feelings for the other person.

Local existing personnel should be given the positions available if they
meet the qualifications, not decause of seniority. If necessary qualifications
cannot be met by local personnel, individuals elsewhere should be recruited.
Whenever the progran terninates, the guidance personnel should be piven first
consideration for guidance positions available. 1If there are not any positions
available, they should be assisted by the edministrators in finding a desiradble
position which they are cspalle and quaiified to Nlfill,

The working conditions were poor tut did not hamper or limit the progran's
success. Supervision was inadequate on the part of the central staff, project
staff, and coordinator of the program. However, ve didn't vait for them to come
tc us. When ve needed help, we went to the supervicors,

The morale of the counselors was low when the news came that the proagran
was phasing out. The work went on a8 planned, dbut much of the enthusiasm was gone.

After experiencing ~ontact with all students in guidance, in a mandatory
situation, {t would be bedter §f a student found that guidance vas available dut
not cogpulsory. The mvx' ifmportant elewents of this progran, or one similar to
ft, are: home visits, good community relations, psrent-teacher-counselors
conferences, distriduting information, ne:ded materjals, and a concerned staff.
To pake a total impact on the total school program, the vhole staff nust de
involved! To ba successful, this progrem requires dedicated personnel, much
planning, and hard vork. A pilot program would have been most benaficial if it
involved training programs for counselors in real situatione. An exemple of this
is a workshop during the surmer vwith qualified trainers in guidance odserving
existing programs in action prior to the school year.

The feelings and sttitudes of pupils and faculty up to this wvonent is ver)
uncertain. The nmajor impact of th2 progran hes Leen helping the students to
become avare of their feelings, attitudes, and behavior. The students have come
to a realitation that everyone has needs and prodlems in today's world.

One of the major aspects of this progran vas naking bthe students avare of the
wvorld of work.

The entire communitly has deen affecied by the guidance progrema through the
avenues of seeing the counselors at wvork, taxing sick children home, having
conferences, taking active part in PTA, and other school functions.
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Foreword

In this, the final report of Project Upper Cumberland, we have attempted
to:

1) Summarize the three-year project concisely, remembeving that educators
have many demands on their time, and

2) To descrive as accurately and objectively as possible the astivities,
accomplishments and problems involved in the first Title III ESEA project in
the Upper Cumberland region.

This document follows the general outlines for an End of ProjJect Report,
es given in Title III ESEA guidelines of the Tennessee State Department of
Education.

We wish to tnank Harold Williems, our project's budget officery Mras. Margie
Lewis, our very capable secretary; Iilard Hunter and Robert Moles, superinten-
dents of Overton County, our fiscal agent; personnel of the State Department of
Education; the region's superintendents who served on our doard of directors;
Reese Wells, vho directed planning for the projecty Dr. O. C. Stevert, the
project's first director; our consultants and evaluators, end the many others
vho helped us with Project Upper Cumberland. A special note of thanks to tho.:
vho served as Title III ESRA cultural arts teachers and counselors and vho per-
formed splendidly despite all the prodlems inherent in the first project of its
kind in the Upper C.mberlands.

v « » Douglas Norman, Director

Project tUpper Cumberland
Title III ESEA
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Summary

Project Upper Cumberland, the first in its region funded under Title
I1I of the Elementary and Secondary Education Act, served sixteen counties
from July 1, 1967, through Septerber 30, 1970. Under its sponsorship vere
three inncvative programs: teachers' in-service emphasizing human relations
training, a cultural arts (art, music, drama) program for grades 1-)2 in
three Crosgsville schools, and a guidance und counseling program for gradee
1-9 in two Cookeville schools.

A1l three components had the general goal of changing and improving
attitudes. They were evaluated by faculty rembers from Tenneisee univer-
sities. The programs were Judged successful in temns of their general
objectives, but a number of suggestions for improvement were made in the
final evaluation reports for others interested in eimilar Title III ESEA
projects.

Information on the project vas disseminated through a variety of
pudblications, conferences and audio-visual devices, as well as the mass
media. During the project's final year, diffusjon vas attempted through
a series of local in-serrice meetings and through assistance to individual
clussroonm teachers. A survey revealed that educational administrators of
the region had moderate knovwledge and approval of the project.

Largely because of planning meetings sponsored by the project and
quarterly voard of direcinrs' meetings attended by area superintendents,
other cooperative programs vwere developed, one to define regional norms on
standardized tests and another to provide Joint pre-siiool in-service for
tvelve systems. Project Upper Cumberland also gave assistance in formulating

a nev regionsl proposal under Title 111 ESEA for an exemplary reading program,




Perhaps the most significait contribution of Project Upper Cumberland
was helping fouter this spirit of regional cooperation and introducing the

Title ITI ESEA concept to educators of the Upper Cumberlends.
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Background

Project Upper Cumberland traces its history to a 1965 meeting at Tennessee
Technological University, when educators gathered to discuss the recently passed
Elementary and Secondary Education Act. Overton County was asked to act as
agent for the region in applying for a planning grant under Title III of ESEA,
part of the act designed to encourage innovative and exemplary progrems.

Such a grent was received in 1966-67. An operational program was pro-
posed and, after negotiations to narrow its scope, was approved for 1967-70.
Overton County served as flscal sgent for the project's three components: a
new form of in-service training stressing humen relations instead of materials
and/or methodology; an in-depth cultural arts program emphasizing art, music,
and drams; and a guidance and counseling program in elementary and junior high
school. Nineteen school systems in sixteen counties were part of Project Upper

Cunberland.

ObJectives

Objectives for all three programs were general rather than specific. For
each compor.2nt they were as follows:

Inazervice Training

1. To provide & vehicle for region-wide in-
service training of teachers and administrators.

2. Tu involve teachers and administrators in

the identification of problems reiating to pupil
tehavior and the development of solutions to
ovexrcome them.,

3. To encourage teachers and administrators to

o




reassess their attitudes concerning their pro-
fessional responsibilities toward the student
and to foster attitudinal change when the need
is indicated.

Guidance and coungseling

1, To provide a model program of guildance and
counseling at the elementary and junior high
level for emulation by other local educational
agencies.

2. To promote research at the school level into
pupil necds for curriculum development purposesn.

3. To assist teachers and administrators in more
effective use of pupil data.

4. To provide children with greater opportunities
to achieye insights to their abilities in relation
to the world of work.

Cultural arts

1. To provide a model progrem of instruction
in nmusic, art and drama from the elementary
school through high school for emlation by
other local education egencies.

2. To provide children and adults with oppor-
t'nities for creative expression.

Eveluators were secured from area universities on a contracted services
basis. A peanel of professors evaluated the cultural arts program during its
first year, 1967-68. Dr. Johu Flanders, director of the counseling center at
Tennessee Technological University, evaluated the first year's in-service
program and both the cultural arts and counseling components in 1968-70. Dr,

J. L. Khanna, associate professor of psy‘hiatry at the University of Tennessee's
College of Medicine, directed evaluation of the final two years of the in-service

progran,
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Achievements and Shortcomings

Since the abovc objectives were written before the recent emphasis on
rneasurable resultc in education, it covld be said that their general aim was
achieved by establishing end operating the project. All goals of the three
components were realized, except for extensive adult involvement in the
cultural arts progrem. Implementation and evaluation of all project cqmponents
would have benefitted from specific, measurable objJectives, As it was, the
first 18 months or so of the three-year project were spent in defining program
directions and procedures.

There were nevertheless some notable achievements. A truly innovative in-
service program was conducted, implications of which may be clouded by national
controversy over "sensitivity training” and by the novel and sometimes humorous
approach used by some leaders to illustrate valid points in human relations.
Evaluation of each year's program reveaied, in sequence, the following accom-
plishments:

1. The training increased ; articipants' scores
on the Personal Orientation Inventory, a
measure of seif-actualization (ability to
realize one's potential), and showed a high

correlation between the POI and the Minnesota
Teacher Attitude Inventory, a measure of attl-

tudes leading to successi™l and happy
experiences in the teaching profession.

2. Participants saw themselves as more confident.
less threatened by pupils and superiors, and
more accepting of themselves and others.

3. Those who had participated in the program
one or two years thought more in interpersonal
terms and were more change-oriented than a
similar group which had not tsaken part in the
innovative program,

As far as can be determined, the Title III ESEA in-service program was the
first to show a "fllter down effect" between student attitudes and human rela-
tions training for teachers. 8Students of teachers who had experienced the
'6.
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training generally had more positive attitudes t¢han a similar group whose
teachers had not participated in the program.

Children in the cultural arts program showed a tendenc¢y toward increased
originality and ability to elaborate on an 3dea than a similar group not in
the program. Among Jjunior high school students participating in the project's
guidance and counseling component, the dropout rate decreased significantly.
Counselors introduced the world of work to elementary school pupils and helped
organize & number of exploratory and enrichment courses in junior high school.
Both programs received very positive feedback from children and other teachers
and were credited witk improving school morale, although efforts to measure
this improvement were non-conclusive. Detsiled evaluation reports on the three
components have been submitted to the Tennessee State Department of Education
and superintendents in the project area.

Along with direct benefits, there are some other adventeges which indi-
rectly accrued from the project. Partly as a result of meeting quarterly as
the project's board of directors, Upper Cumberland superintendents approved an
area-wide testing program to establish regional norms on standardized achieve-
ment tests (to continuve after the project ends) and s 1969 area-wide pre-school
in-service program in which twelve systems shared. But, to paraphrase the 1968-
69 report, perhaps the project's greateast contribution was to pioneer Title III
ESEA programs in its region, to meke mistakes which others can correct, and to
begin something upon which others can build.

One shortcoming which affected the project during its entire operational
period was the late funding in 1967. Additional time was needed to recruit and
orient cultural arts teachers and counselors, to acquaint teachers ir partic-
ipating schools with Title III ESEA, and to get the “bugs" out of all three
components. Instead of attempting full-blown operational programs involving
-7-
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all pupils in most demonstration schools, the project should have provided
some time at the beginning of the 1967-68 school year for piloting the inno-
vations, allowing new personnel to work with small groups of pupils and to
confer with consultants,

There also was some indecision over lines of authority, with project and
local school officials often deferring to one another. One result was a lack
of direction for counselors and teachers and a vagueness in job descriptions.

The late funding also resulted in the project's being without a full-time
director during its critical first weeks, a situation which probably accounts
for many of the above problems.

The in-service program suffered from the fact that some staff members were
interested in the intensive emotional 2xperiences assoclated with T-groups and,
a8 non-educators, did not understsnd the program's teacher-training aspect.
Some staff members also preferred a relatively unstructured kind of training
and failed to recognize project objJectives and to tailor their activities toward
realizing those objectives.

Implications of personnel turnover in demonstration programs were not
clearly recognized at the project's beginuning. A consequence was that replace-
ments sometimes were hempered by a lack of records, especially earlier lesson
plans and evaluations of pupil progress.

Suggested changes to improve project shortcomings, based on evaluation
reports and observations of the administrative staff, include:

# More deteiled planning which would result in both general goals and
specific, measurable objectives.

* A pilot phase to test assumptions and procedures before going fully
operational with imnnovative programs.

®* More thorough orientation of students, faculties of demonstration schools,
and Title III ESEA personnel themselves.




* Provision for teacher records so that new personnel will know what has
been done and how to plan for the future.

% Specific agreement among participating counties as to their project
contributions, if any.

% Clearly defined duties for Title III personnel and clearly defined lines
of authority between project, system and school officials.

¥ Involvement of th¢ project director in all planning and initial activities.
The fine line that everyone involved in PACE programs must walk is illus-
trated by this quotation from a Tiile III staff member:

Progrems should have been flexible

encugh to meet the unique needs of the

situation and structured enough to

provide direction.
The short-term nature of Title III ESEA programs also present morale

problems among participati | professionals unless provision is made to retain

them in the same or similar capacities after phasing out of special funds.

Changes Resulting From Title III ESEA

The greatest contribution of Project Upper Cumberland no doubt was intro-
ducing the Title III ESEA concept to its region and laying the groundwork for
futureprograms which may attack the region's needs even more accurately.
Improved regional cooperation is another change which can be attributed, at
least in part, to the project. Upper Cumberland superintendents or their
representatives engaged in joint planning for the project and later met quarterly
as its board of directors.

All three project components were in the affective domain, largel;- seeking
to meet what was considered a vital regional need: dimproved self-concept of

rural mountain children. This was done indirectly through the in-service program




and directly through the cultural arts and counseling prograws. Emphasized in
all three were success experiences for children which would improve their
rttitudes toward education and motivate them in their other studies.

The greatest changes resulting from each component, in the Judgment of
evaluators and project personnel, were:

In-Service--A truly new form of in~service
training wes introduced,not so much to replace
present forms but to supplement them. Local
educators, in college and grades 1-12, were
given sufficient experience with the new form
that they could help hold in-service programs
emphesizing humen relations,

Cultural arts--It was shown that in-depth
exposure to the cultural arts can increase
certain aspects of pupils' originality,
especially in the lower grades. Art and
drame were made a permanent part of the
Cunberland County High School curriculum,
Counseling--The practicality and value of
guidance and counseling in the lower grades
wvas demonstrated. Exploratory and teen living
classes were added to the Cookeville Junior
High School curriculum. Three counselors were
edded to the permanent staff of CJHS.

Remember that, before the Title III ESEA project, the region had no
counselors below the high school level and that the cultural arts (art, music,
drama) existed largely in high school band classes.

One of the project's greatest contributions was to demonstrate that new
programs could be staffed from local personnel and could be carried on in
existing, often inadejquate facilities, without unreasonable demands on local

systems for materials and supplies.
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Local Cooperation

From the first planning session at Tennessee Technological University,
through Saturday in-service meetings in area schools, including assistance
glven the cultural arts and counseling programs by community and professional
groups , the project effectively involved its region. The last mentioned groups
were especially helpful in providing services to Title III ESEA counselors.
Individuals, businesses and civic organizations aided the arts programs in a
very tangible way--with contributions of funds and equipment. TITU and half
the participating systems provided in-service meeting sites. University faculty
served as consultants, planners and evaluators.

Overton County provided valusable in-kind coriributions, including office
space, furniture and utilities, as well as setting an example in regional service
by acting as project fiscal agent.

A detailed 1ist of cooperating agencies was given in the project's 1969-70

application for refunding.

Operational Changes
A number of changes were magde in objectives and procedures during the 1life
of the project. Among the most notable:

1) Instead of a third group of in-service participants in 1969-70,
promising participants from the first two years were invited to a
summer workshop designed to help them learn to function as co-
trainers for local human relations programs or as discussion leaders.

2) A shift from stage-oriented to classroom-oriented dramatics
emphasizing pupil development occurred in the cultural arts program
after discussions with consultants. The affective benefits of the
entire cultural arts program gradually were identified as more
important than the cognitive.
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3) Counselors were able to move somevhat, but not totally, away
from functioning as clerical and records' personnel and toward
more individusl and group contact with students, both informally
and as classroom leaders of teen living discussions.

4) Dissemination emphesis shifted from publicity-type material to
information for educators.

5) The project's supervision was shifted fror the Atlanta office

of the U. S. Office of Education to the Tennessee State Department
of Education.

Continuation

The culturael arts and guldance progrems are being coptinued in part by
Cumberland and Putnem Counties, respectively. Art and drame classes will
continue at Cumberland County High School, where they are available to all
county students. Three counselors are being retained at Cookeville Junior
High School, & former Title IIT demonstration cente::. The continuation of
both crmponents is in response to their demonstrated value in & school program
and to the interest expressed in them by local groups, civic and educational,

Elements of the in-service progrem already have been incorporated into
county and school training sessions in several Upper Cumberland systems.
Eleven examples of adoption of project elements by '‘ennessee school systems
were given in Project Upper Cumberland's finel report for 1968-69. The
region's educators also received wide exposure to project sctivities through
a series of worksho,~ in 1969-T0. Thirty-one were held as part of local
in-service programs of Upper Cumberland systems; the Title III cultural arts
teachers and counselors also discussed their programs at a twelve-county pre-

school workshop in Cookeville in 1969,
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From these and similar activities it is expected that project techniques
will be diffused throughout the region, although an exhaustive survey would
be required to determine what school and classroom changes result from educators'

exposure to this proJject.
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Evaluation

Copies of the final evaluation reports on Project Upper Curmberland's
three components have been submitted to the State Department of Education.
Copies also have been sent to the Overton County Board of Education, the
project's fiscal agnet, e1d to the Learning Materials Center, College of
Education, Tennessee Technological University.

These reports cover all three years of the project and provide guidance
and recommendations for others considering similar progrems. The Tennessee
design for Title III ESEA evaluation became available to the project mid-way
of its second year, and this design was followed closely in *the evalustions
of 1968-69 and 1969-T0. A special attempt was made in thg final year to
comply with the final phase ¢f the Tennessee evaluation design, defined thusly
in the design abstract:

Final evaluation is used to interpret the
effectiveness of the project after its
completion by relating projJect outcomes to
the identified needs in terms of the stated
objectives of the project. Final evaluation
is conducted by comparing meesured outcomes
with the criteria end standards previously
determined and analyzing and interpreting the
results. The feedback or recycling of infor-
mation is the basis for deciding whether to
continue, modify, redirect, or terminate the
project. The dissemination of information to
others is appropriate after having completed
the evaluative cycle.

Evaluators were secured from Tennessee universities on a contracted services
tasis in an attempt to obtain an unbiased evaluation of the project as possible.
The affective nature of the components and the general nature of project objec-
tives made evaluation difficult. Distances between evaluators and project end

some communications problems compounded the difficulties, leading t¢ the recom-

mendation that, when funds are available, a Title III ESEA project have a full-
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time evaluator on its administrative staff.

Effectiveness of the project as a demonstration was discussed in preceding
paragraphs under the heading "Continuation.”

Evaluation of the cultural arts program indicated that regular classes
in art, music and drama can help increase a child's originality end ability
to elaborate on an idea. Attempts to quantify improved attitudes in cultural
arts schools were inconclusive.

The Junior high school dropout rate decreased during the demonstration
counseling program, and counselors were helpful in establishing new «xplor-
atory courses, in obtaining and helping teachers use pupil data, and in gulding
youngsters' thinking about the professional world so that they became aware,
at an earlier age than usual, of the role 2chool can play in preparing them
for the world of work.

The most complete and conclusive data on progrem effecti-reness came out
of the in-service program. An i{n-depth testing program the first tvo years
(utilizing control groups the second year) and interviews the final year
strongly suggested that educators can benefit, both in increased self regard
and in improved relations with others, from in-service training that incor-
porates some human relations techniques. Tests also seemed to show that there
vas a "filter dovn" offect tc students, with those wvhose teachers had partic-
ipated in the innovative program lholding better attitudes toward school and the
future than similar students whose teachers had not Just had human relations
training.

More specific objectives would have made evaluating the project cowponents
easier and more precise. As it were, it was difficult to persuade some evala=
uators to judge the project in light of existing obdJ2ctives and to make helpful

recozmendations to the project staff for operational changes and to other

Ni




educators who might wish to adopt the innovations in the future, instead of

engaging in strictly scientific studies,
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Dissemination

Dissemination of information is an unusual aspect of Title III ESEA
programs. Innovations are to be tesced and evaluated and information about
their effectiveness furaished other educators. Some have come to distinguish
between dissemination of information and diffusion of innovative practices,
the latter invclving the use of Title II ESEA personnel to help other systems
install innovative practices found useful. Diffusion was one aim of the local
in-service program, and work with classroom teachers sponsored by Project Upper
Cumberiand in 1969-70.

Dissemination of informstion about Project Upper Cumberland utilized the
mass media, a bi-monthly newsletter mailed to approximately 1,600 educators
and opinicn leaders in the region, a motion nicture fila tin cooperation with
two other Middle Tenuessee projects), a slide-sound show, articles in pro-
fessional journals, and special material on each >f the threes components for
distridution to Upper Cumberland educators. A copy of the final issue of the
project's newsletter is bound with this report.

The aforementioned in-service wcrkshops and a final cenference to dissem-
inate project results were held in 1969-70.

Major dissesmination efforts can be classified as follows:

thod Mesans of Audience Frequency
Distridbution
Newsle'ter Second class mail Educators and Bi-monthly

opinion leaders

News releases Mail Ceneral pudblic As needed

Lesson plans, Vail Regional educators As requested

teaching guides, or available

ete.

Conference Talks, panels Educators End of third
year

}?.




Method Means of Audience Frequency

Distridbution
Workshops In-service meetings Educators 31 during
third year
Audio-visuals Mail, by project General pudblic, As requested
staff aducators

Copies of dissemination materials are on file with the State Department
of Education.

Surveys £ Upper Cumberland superintendents, supervisors and priqcipals
during the project's second and third ycars revealed that the Title III ESEA
program vas moderately known and accepted. A copy ~f the 1968-69 aurvey was
included with the year-end report to the State Department of Education.

Respondents expressed greatest knowledge and arproval of the in-service
program, vhich invelved participants from fifteen of the project's sixteen
counties. This fact seems to indicate that a principal dissemination tool
can be personal involvement of 8s mary persons as possidble in a projerut, with

their subsequent word-of-mocuth comunications with other educators.




Sumary of Facts

Participating County Systems

Bledsoe
Clay
Cumterland
DeKsalb
Fentress
Jackson
Macon
Morgan
Cverton
Pickett
Putnem
Scolt
Sequatchie
Smith

van Buren
¥hite

City and Special Systems

(neida
Sparta
York Institute

Component Programs
1. Humanistic approach to in-service education
2. Cultural arts in grades 1-12 (art, music, drama)

3. Guidance and counseling in : vades 1-9

Cultural Arts Schools (Crossville, Tenn.)

Crossville Elementery (1-5)
Cumberland Elementary (6-8)
Cunberland County High (9-12)

Guidance and Counseling Schools (Cookeville, Tenn.)

Sycamore Elementary {1-6)
Cookeville Junior High (7-9)

Students Receiving Direc\ Services

Approximately 4,300

achers Participating in In-Service

—————t

Approximately 300 (70 of these
took part in the programs)
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Personnel
Nine cultural arts teachers (three each in art, music, drama)
Seven counselors (two at Sycamore Elementary, five at Cookeville
Junior High)
Two administrative officers (director and budget officer)

Fiscal Agent
Overton County Board of Education, Livingston, Tennessee

Profect Dales
Planning grant, 1966-67
Operational grant, 1967-T79
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A Multi-County Approach to Creotive Educational Progroms

Yol. 3, No. &

June, 1970
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Pt 0| Bol 375
Livingston, Tenn, 38570

Creative dramatics touches young lives

Think of dramatis la (e achool,
and you thiak of 2 class play
a the auditerium defore an sudience. For
the past three years, bowever, Project
Upper Cumbetland has spomsored a dif:
ferent kod of dramatics i three Crossville
whools a3 pat of & Title IIf ESEA peo
graa Ia the cultura} arts,

Mrs, Mary Crabtree, whe hm taught
dramatics at Crossville Elementary Schosl
during the eatire profect period, hag writlen
of dow Whe classroomn Lleacher via we
crealive dramatics i3 Lelplag childrea learn
to Whink, selvt prodlens and mia cealt
deace. We are pleased U preseat e
article s this flaa) edition of owr Projoct
Upper Cumberiand newsleiter,

By Mrs, Mary Crabtree
Drama Teacher
Crossville Elementary School
“The time Ms come,’ the Walrus sald,

*To talk of many things;

Of shoese«and ships--and sealing wax..

Of cabbages--and kings«+."

Yes, I remember Kings «+and cabbages «-
8 turnip or two .. flelds of acorns growing
Into  oaka -« chickens hatching ««Jumping-
beand Jumping «-and circes horses carrying
. the besutil lady in & pink dress.' I've
hetpad Neemen quench fires; 1've been on
rand-up with cowboy Joe; I've built sand
casties by the ncean with Christopher Robing
T've known knights In armor and princesses,
Johnny Applesead and postmen, trucke
drivers, doctors, scur-faced ladies and Indian
chiefa, 1've brushed Rapuntel’s golden hait
and teld Hansel's and Gretel’s hands a9
ey fied In tetror (rom the cackling witch,
I've talked sith Mr, Lincoln; I've sailed with
Columbus; vt been %0 @ moon, And |
have “ocpemn e wind,”

And now, 08 e wmalres 328, Be time
M3 come for looking back <« back over three
of e wildest, woollest, hard.working-est
years of my tife, Oxee years of leachirg
Drama in the classrooms of Crossvilie Ele-
mentary School, And most of it wss good
and satisfying and imwmensely rewarding, No
mirpcles wett worked; Crestive Oramw
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waves no wands, Yet lives were touched,
it briefly, by the maglc of Lmagiration and
the excitement of learning, Young heads
strained with thought as many, many ¢hil.
dren discovered that thinking may be turd
work but it sure can be a 1ot of funl

And what was accomplishad? What did it
mean to Crossville’s children to participate
fn Classroom Drama? What pood does it
40 a nine<year-old to be a turnip? What
has all this to do with learning? Why ahould
1€ be in the classroom? What is Creative
Dreams anywny?  Ahese are some of the
questions, 1111 try o give some of the
answers,

What Is Creative Drama? It I Informal,

",

>

g

H

improvised dramatics, differing from formal
Drama/Theatre (n purpose and result, For.
mal Drama/Theatre exists for the sakeof the
sudience (though certainly the players bene.
fit from the doing of it), Creative Drama
consists of numerous and varied types of
exerclees a1d dramatizations, but alvays for
the denefit of the players, There is no true
sudtence for one ancther, Performance Is
not the goal of these sctivitles, The satis.
faction {8 In the creating, The benefits o
the participaits are many and great,

As a chid tearns the arl of improvised
acting, be is freeing himsell from the in.
Wditions his life pattern has imposed onhim;

(Cortinued on page two)



Creative dramatics

touches young lives

(Continued from page one)

be s developing poise and confidence; he §s
learning to use his mind and his body as
instruments for communicatir.} ideas. He s
developing a kaener awareness of the
world around him and the people in It. He
{s investigating his place in the world and
his relation to it. He {s experiencing the
aatisfaction of achievement: He Is working
cooperatively with a group as ali'bend their

entrgies towapd solving the problem Imposed .

by the demands of the exercise or acene,

Above aM be {3 thinkig, He B leaningto -

|ink under conditions thal Atimulate hix
dasire o think, As.surely as calisthenics
extrcise the child’s body, Creative Dramatics
exercise the thinking process of hs mind,

it 1 need to enumerate further reasons
why Creative Drama should be in the class-
room, in fact, should be a basic part of the
currfculum, 1 ask you 0 consider the
Language Arts, We, 83 teachers, use this
phrase t0 mean a five-fold program com.
prisid of education inreading, writing, think
ing, lUstening and speaking, Our present
teaching methods In the Language Arts could
be Immessuradly strengthened if twachera
eculd be periuaded to use the lechniques of
Creative Drama,

Activities in Creativa Dramatica are many
and varied, tut the one that first comes o
mind with most people Is story dramatiza-
tion. In the teacher's guides of most Basal
Resding Serles, as well as those of most
Language books used in early and middle
grades, there are frequent suggestions to
dramatize ttocies, poems, etc, However very
little axplanation 1s given In regard to pre-
paring (e children for this experience, The
child gains little in personal development, or
ia curriculum related skills, If he [s rushed
{mo dramatization without adequate prepara.
don.

As 1 descride, very generally, some of
thess preparatory teciniques and beiefly note
thelr purpose, 1 am sere the relationsdip
fo Langusge Arts objectives will become
tvident,

L. Riythen Exercises
Rlvm in musie, movoment, words

"Rmﬁn is Ow basls for expression
n the arts, Development of our

nalural thytiunie patberns 18 essentisl
0 o abllity %0 corr wumicate effective
ty with the wordd,

2, Free Movement & Execcises tn Movement
%0 Mssie
%o Poems

Torc;br pleasurs In words and mesie
and 0 breek down Inhiditions a8 U
ehild &iscovers Wt movement -

Q

(IR
yourg

A smlle on the Wl fote o
Nects her enjoymenl of creative dramatics
a3 taught by M. Mary Orabiree,

presses feelings \nd ideas,

3. Pantomime to
Nursery Rhymes, poems, songs,
storlies with musle, Ghir own ex-
periences.

Nrpyo:

Panomime s a basic step In all com-
munication. We speak with outboltesas
well a3 with words. Thought mest pre.
eeae attion for effective communica-

4, Entclm a Sensory Amareness

To hlp e child become amare of Ms
five senses a3 Ms artennse fo the world
and %0 encourage his sense memory.,
$, Dramatic Play based on Life Sttmtions
The beach, a fire, snow play, O falr,
& plade, houtekes; ing, ele,
[
To "make resl” mesns o "make
known'' I our minds, Dramatie play
belps O oM setl doundarier be.
tween reality and wnreality, The chil.
dren are quick 10 appreciste the -
ference belween whimsical play and
parposefel acting; Oey are nat mere-
ly pretending It are seciously engaped
In giving teality o Betr sttione,
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6. Improvised Action to Poetry
Purpose:
To promote ¥isualization of word pic-
tures and to encourage the child to de-
velop his Ideas; to enlarge; to Invent;
t0 elabnrate; to create & story,
7. Exercises in Characterization
Purpose:
To plant the seeds of understandiag of
people arcund us and of curselves and
our motivations. To give the children
the opportunity to use their sensory
understanding and their ability tomove
In “becoming*’ a variety of interesting
characlers,
8, Buliding A Story
A story [s based ont
Winre an/ when---sel the scent
Who- «otitroduce the characters
What. - <Plot, a prodblem and its solus
ton
Purpose:
All future dramatizations maybebased
on this simple formuls, whether it be
Lincoln’s assassination or the moon
landing, And 8 scene may grow from
any of the three points, §.e,  from the
prodlem, from a certala kind of per-
8O0 Of persons, from anevent, ete, This
{s excellent training In structural know-
ledge for Creative writing,
Exercises In Focus
Foous, In my work, means drawing the
attention of the aud{ence o any one person
or ared on the stage, Who has the con-
versationa) ball? We can't all talk at
once, We letone child starta scene, Others
come in one at a time, As a chiM enters
ke must be positive enough 0 capture
focas, The others must relinguish itin g
natural fashion. Mere interruption won't
d0. This requires listening »nd Intense
concentration, Improvised dialogue i
writing 2 A tod,
10. Choral Speech
Purpose

To previde language patterns, and to
give opportunities for the ¢ vldren o
read good litersture sloud wnder
pleasureadle yet controlled :rcume.
stances,

The adove ten general categories can in-
tivde handreds, perhaps thousands of Mdeas,
I you try thess you will find many of your
own, As you work you will find the moment
when you know (he children are really ready
0 dramatize a story, Whea Oy are awate
encugh and seriously encugh engaged; when
they ire free encugh in Owir dodies; when
their ideas are flowing freely encugh into
diatoges, yu will probedly have degun story
dramatitation,

For & guide %0 Story Dramstiration 1 re-
fet you 90 “Stoeies 1o Dramatize” by Wind-
fred Ward, Dt for now et o8 consider
e steps In dramatiting O lovely litde
legend "Wy B¢ Evergroen Troes Say Green

tContimed on page four)



Project Upper Cumberland: a look back

tIn s, the (inal {ssue of MIRRORING
CHANGE, we will take a 0ok back at the
three years of Project Upper Cumberland,
the first Title M ESEA program serving
this regia .

The project will end its demonstration
programs June 30, The administrative stalf
will spend the summer writing fingl reports
and closing out books, and the project will
officlally terrainate September 30, 1370,

Any histiry of Projct Upper Cumberiand
should Inciude preliminary (nvestigative and
planning efforts which date back to 1965,
Ares educstors and pthers interested in fede-
ral programas may draw encouragement, since
the histury of this project probably lllustrates
the importance of persistence, flexibility and
adaptablility in working with programs of this
nadire,

Project Upper Cumberland can trace its
beginning to & 1965 meeting which officlals
of Tennessee Technological University at-
tended $0 learn about the recently enacted
Elementary and Secondary Education Adt,
They Informed area educators of what they
tad galned, and later n 1065 superintendents
and supervisors from 15 Upper Cumberland
counties med to discuss various sections, or
titles, of ESEA,

flard Hunter, superimtendent of Overton

<

P
-~

County schools, was given authority by the
group to prepare and submita proposal under
Title 10 of ESEA, As readers of this news«
letter probably know by now, that title pro.
vides for federal funding of short-term ex~
perimental programs, which are evalusted
and disseminated to all interested school
systems,

Overton County, acting as agent for all 1S
counties represanted st that first meeting,
prepared an application for 8 planning grant,
These funds were to b¢ used to employ pere
sonnel and to Investigate regional school
problems preparatory to writing a proposal
for an operstional grant,

That first propossl was submitted to the
U, 8. Office of Education In November, 1943,
After subsequent negotiations, It was re-
submitted in February, 1966, USOE approved
& planning grant of almost $68,000 for the
year beginning July 1, 1966, Funds were to
be routed through Overton Caunty, which
served 8s fiscsl agent for all counties ine
voived. (Overton Countyalsowas fiscalagent
for the later operational grant.)

The planning grant was vsed, in part,
employ a full.time planning coordinator and
two members of the TTUfaculty, Dr, Willlam
Stradley and Dr, O, C, Stewart, who were 0

work on 8 released-tirae basis in helping plan
the project,

One county was added to the region to be
served by the operational project; and ade
visory commitiees, composed largely of edu-
catoras and other professional persons, were
set up In each county, The project staff met
with each ccmmittee to try to identily press.
ing educational needs which could be attacked
through Title O1 ESEA,

The planning activity during 196667 re-
sul‘ad in three documents. The first was
an ambitious spplication for an operstional
grant, submitted January 15, 1967, It asked
$409.000 in Title 111 ESEA Amnds for 12 in-
novative programs, to begin In 196768,
Each county in the region was to particl-
pate directly in at least one program,

Both the numbder of programs and funds
requested were scaled down in subsequent
negotistions, On May 6, 1967, an addendum
was submitted, It replaced the first docu-
ment and was spproved by USOF, The
addendum listed three innovative programa
and a budget of $337,500 for the first year of
operations, 198783,

One program was & region-wide effort
which sought to use bumanistic psychology
as the basis for a new kind of tn-service
tralning for tetchers, R quickly decame
known a2 '"sensitivity tralaing,” although
#t was far édifferent from moce sensational
programs in other parts of the country,

The second component of the project was
designed to test an in-depta guidance and
counseling program in grodes 1.9, Seven
counselors wert assigned to the 1,400 pupils
in two Cookeville schools, The thid pro -
gram sought to demonstrate the value of
regular cultural arts classes for children In
all twelve grades, It wasestabliahadinthree
Crossville schols,

The Cookevilleand Crossville schools aere
0 serve as demonstration schools for the
region, enablirg educators from other syte
tems to ocbserve the innovative programs and
making information on them available %o all
fnterested petsons,

The third document produced during the
planning period was & proposal for Opera.
tional fands for a vocational high school,
0 serve faur counties, 1t was not approved,

The Overton Courty Boatrd of Education
pro-ided office space for e praject’s ud-
ministrative staff, composed of s director,
coordinator, and fell-time secretary, The
bookkeeper of the Overton Camty schools was
responsile for the project's financial
records,

One of Owe seven counselors was desig-
nated 83 Jocal ¢oordinator of the Cookeville
program, %0 serve a8 lisison between the
onselors and e project office in Livings-
ton. No sech Haison was estadiished for O

Contireed o page five)



Creative dramatics
touches young lives

(Continued from page two)

in Winter,” 0o you remember this story
of the little bird who was left behind with a
broken wing when the other birds Mew south
in early winter? Three trees in the forest,
the maple, the oak, and the lovely willow,
refused him shelter. But the sturdy plne,
the friendly spruce snd the littleberry-laden
Juniper came to his ald. Naturally, the Frost
King instructed the North Winds to spare the
three Mnd trees as they stripped the leaves
from the other trecs in the forest. The chila
dren find the ending very fair, And though
they love to discuss the true facts of evere
greens and deciducus trees, they play the
story with great teality.

Step 1, Telling the story,

Frepare the child by establishing the ap-
propriate mood, A guided question works
wonders. Has the class been studying
legends? Or trees In sclence? Or binds?
Sometimes 8 Hittle song about 8 dird is use.
ful. A classroom leacher could combine &
music experience with Language Artis as the
class plays this story, The children will
find it Interesting 10 contrast Tchaikovsky's
“The lark Song' with ''Little Bird" by
Grelgefor the first {s certainly happy birds
at workand play, and the latter {s the criprled,
584, htle tird of the story, Once the mood
is sel tell the story; tell it well, Practice
it if need be, You must weave s spell;
you must live your story. Only thea will
the children be willing t0 re-live it as they
play it. I think half the battle in estadlish.
ing proper rapport between teacher and stu-
dent lies in the teacher’s willingness to be-
come serfously involved in the interests and
creative attempts of her children. ChiMren
know i you are gliding on the surhice of
Geir minds-or if you are truly trying b
establish communication,

Step Q. Telling it Back and Trying+ On

the Characters

Children tove todiscuss their feelings adout
this story, 88 wsually they have been cone
siderably moved by the plight of the little
bird. They are satistied by the happy end.
tng and are quite ready o attritute per.
sonalities to the trees involved. | like to
alion therm time and {reedom (o0 'try-om™
the characters as they srite in the discus-
sion, This process of "trying on'’, a8 Wini-
frod Ward calls it, wsually permits every
hild & the class, 21l together, or half at
3 time f twe group is large, to experiment
sith wars of wsing his body to convey the
pickurer he i3 making in his mind, For
example, all the chilren togethee, yet skne

Q
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In their thinking, might nalk through the woods
as the little, broken-winged bird, They feel
the cold, and the pain, and the loneliness.
They like to use Grieg’'s music a5 they
flutter and limp and shiver their way along.
Encourage them to recall their own senso-
ty impressions, their own feelings. The
teacher can continue to be the spell-binder
and telp them focus their thinking il neces-
sary, But, be careful; it Is their ideas we
want, not the teacher's,

In this story the childien like to discuss
and '‘try-on" various methods of ' ‘being'’ the
tees, each having a definite personalfty,
For some are kind and some are selfish,
according to the story, and some seem fragile
and feminine and others roquire the strong
masculine touch, The Frost King (and his
wind belpers) should be tried on as many
times as there are ideas of them, Children
tee these characters many different ways,
Encourage them 10 share their ieas withihe
group and let the group try being different
tpes of Frost Kings or Queens, Some chil.
dren definitely feel he 1s & 2prite, while
others see 8 huge, puff-cheeked giant of &
drifiing cloud, That is as it should be, ldeas
are the more the merrier. And no one can
be wrong about the Frost King, can he?

Step 01, Planning B Dramatization,

The age of the children st work detere
mines your approach to this step. Young
children need only S0 establish Just where
in 2 classroom each part of the action
takes place, The trees are placed In the
forest and we can begin, in fact, they may
play orly part of the story, You may guide
tem Into playing & climactic scene s they
are telling the stoty back o pu, Or it may
develop that they wamt 10 spend considerabdie
time playing & scene that might precade
the actual story. Many chiMren wamt e
mother and father birds and a1l the brothers
and sisters; they want 10 show how he broke
Ms wing; they want to Justify the seeming
cruelty on the part of the Mather Bird as
she Qlies off and leaves Mm, They will want
%0 add characters, from cats to hurters; they
may want the bady birds 9o hatch, Anoc.
castoral grovp may wamt 0 834 8 sceme,
3 scete of speing and Hrds ceturning and
flowers blooming and the reunion of the little
brd with his mother. These things vary
actordingly to Bhe desires of the group, and
it is the teacher’s role to guide and yet b0
follom as the children’s idess unfodd.

Some stories, with older children, can be
anayized more felly In reganrd 10 strectere,
Scenes will be determined secording to Whetre

o33

and When, Children in fourthand fifthgrades
can coraprehend exposition, climax, conflict,
and resolution, Even second andthird graders
can understand the need for an *‘ending line™
(a sort of summing up-or panctuation) to the
scene,

Step 1V, Pla,Ing the Story (or Scene)

Early in the (hildren’s experience InCrea-
tive Dramatics a few ground rules reed to
bo estabiished, These are essential to or.
derly and rewarding playing of your story.

I.  Establish rules for audience behavior
and participation. The students not
playing ‘"this turn’ are the audience,
They may not interrupt the scene,Com.
ments and suggestions are saved nr
for evaluation after the playing.

2. A word is chosen as the signal for
the start of a scenc, Logically, we
use the word, “curtain,” plus a flick
of the light switch. This signal word
demands silence,

3. Aher the playing we will discuss the
scene briefly. Some teachers spend s
longer time in evaluation than 1 do, !
feel evaluationis importantiochildren's
progress, but | try to limit their dis-
cussion to a point determined before
the scene is played, This serves to
peovide a point of conceptration, help.
ful with young children,

In casting, or choosing children to play
the parts, it is wise to use » leader
child with more reticent children in
starting sescions., | change casts fre-
quently and attempt $o give at least one
turn to every child each session, Of
course, the ""trying on'’ sestions and
the orientation exercises provide many
trns and much group participation,

I cannot describe s dramatization, However
do not be disconraged by the children's early
efforts, If they are properly prepared and
motivated, they will surprise yoa with their
work. Keep in mind that you are not putting
on & play, as such, Your efforisare dedicated
toward the personal develcpment of the ¢hil.
dren,

Step V. Evalustion Session

Every attempt 1s made 0 encourage the
chiMdren o present positive comments (irst,
and to criticize or compliment characters,
not persanalities. 1 find the chilren happy
0 express their pleasure in each other's
notk, We then turn our attention to the
point of concentration suggested before the
playing, l.e,, Coald we follow the story line?
D e actors stay in characler (make the
pcople real)?  Then, if we play e scene
again, will the new cast need some sug-
estions t0 help us enjoy it even more, etc?
Remember Bat improvised acting - whether
of 8 story, or an ociginal Kea, ot an evert
in Ristory - is really probliem sotving, ard part
of the satisfsction n doing R s ackieved
in evalusting the solution to the problem,

{Contirmed on page siv)
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Region’s first Title 1l ESEA project ends

(Continued from page three)
Crossville cultural arts staff, partly to test
the effectiveness of such a position, and come
munications with that staff generally proved
more difficult,

Project Upper Cumberland was approved
for three years of operations, tutfunding had
to be renegotiated snnually. The federal
budget pinch caused & reduction from $337,500
1o $320,000 in 1968-69, the second year of the
project, and to $232,000 fn 1969-70.

The second year's cut was absorbed fairly
easity, tut the drastic reductioninthird-year
funds forced 8 cutback in the In-service pro.
gram. Whereas 150 teachers had taken part
lr. each of the first two year-long programs,
funds were available for only 75 this year.
The 1969+70 in-service program subsequents
ly received a new emphas!s. Selected parti-
cipants from the first two programs were
given an intensive three weeks® retraining in
hopes that they would help diffuse the innoe
vative in-service techniques theoughout their
tocal aystems.

An amendment to the Elemenlary and
Secondary Education Act resulted In supere
vision of Project Upper Cumberland being
passed from the U, S, Office of Fducation
to the Tennessee State Department of Edue
cation at the beginning of 1969.70, Both

agencies aliowed a great deal of locsl frees
dom and initiative in project operstions.
The State Department presently requires
from projects quarterly expenditure rerorts;

High esteem

8 summary of operations, evaluation and dis-
semination activities at the end of eachyear;
and, for continulng projects, an spplication
for refunding,

Dy, 0. C, Stewart was granted leave from
Tennessee Tech to serve as director of
Project Upper Cumberland during its first
year of operations in 1967-68. Douglas
Norman was coordinator and became df-
rector when Dr, Stewart returred to Tech.
Harold Williams, 8 certified gublic ac-
countant, became project coordinato: and as»
sumed responsibility for the project’s tud-
getary and fiscal affairs. 7.2 dhiector
handled dissemination along withadministra.
tve detalls.

Threughout the project, evaluators have
been secured from State universities on s
contracted services basis. Experts in art,
music and drama from Tech, the Universi.
ty of Tennessee and George Peabody Col.
lege evaluated the cultural arts program st
the end of its first year. Or. John Flanders
tvaluated the in-service and counseling peo.
grams,

Dr, J. L. Khanna of the University of Tene
nessee served as in-serviceevaluator during
the lsst two years of that program. Dr,
Flanders evaluated the 1968-70 cultural sris
and counseling programs, since both were
mainly concerned with improving pupil ate
titudes,

Cultural arts teachers and counselors atthe
two demonstration centers actually were eme

Upper Cumberiand teschers demomstrate (helr tegard for ¢ membee of thel
ooy derlag e peaverbal evadestion of 1 Thie 111 EXEA lnsetvice semslos.

ERIC

IToxt Provided by ERI
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ployed by their respective counties, which
were in turm reimbursed by the project for
salaries and fringe benefits of Title 1 ESEA
personnel, Title I funds 8150 were used
to pay in-service participants $15 8 day and
to pay salaries a1 d travel expenses of worke
shop leaders. Cumberlani and Putnam coun.
ties furnished facilities, equipment and ma«
terials for thelr demonstration centera,

The first two In-service programs cone
sisted of & three-week summer workshop fol«
lowed by 15 Saturday sessions during the next
school year. Thelastyear's program wsscut
back to the summer workshop and twoSatur.
day meetings.

Evatuation of three Upper Cumberland pro«
grams is following the State Plan for evaluae
tion of Title I} ESEA projects. This project
now s In Phase IV of the evaluation plan,
fn which an attempt is made to jdge the
project’'s overall {impact and to make recome
mendations for other systems Interested in
adopting simlilar innovative programs,

First two years' evaluation of the In-
service prograin provided statistical data that
participer s, as & group, gained confidence tn
themselves aad sensitivity to the dignity and
worth of Individual pupils. Children exposed
o the cultural arts and counseling programs
had improved sttitudes loward B.elr teachers
and, a8 measured by the Torrance Test
of Creative Thinkirg, grester originality,
the ability to produce Meas away from the
obvicus and commonplace,

Al 19 superintendents of the regon, inchd.
ing those of 3 city or special school dise
tricts, were named o Project Upper Cume
berland's board of directors and met quat.
terly. Partly as s result of these mectings,
many Upper Cumberland counties took part
in 8 Joint pupll-lesting program the past two
yeatrs to estadlish regiamal norms foe
schievement, Twelve comties also thared
n 8 it pre-school ineserv.ce program last
fall at Futnam County Sealor High School Ia
Cookeville,

The administrative 20t of Project Upper
Cutnberland also assisted ates systems in
devtloping and writing & mumbet of othet
federal projects wnder Title VI {dropodt
preventian) of ESEA, the Career Opportunis
ties Frogram ol Edwecation Frofessions De-
vtlpment Act, and the aid-bo-Apealacha

program.

Perhaps the greatest single contritution of
Project Lyoer Cambdetland is Gt it Is the
fir st regional program snder Title M1 ESEA,
Educators of this ares can draw on fis ex-
periences, prodlems s well 28 successes,
i planning future corperative efforte, not
only fnovative programs under Title [N FSEA
A W othet breas At well, (See recomn-
menhations for feture projects elsewhete i
®is issa)



Conference

produces

tips for future projects

A number of recommendations for planning
and operating new Title 1 ESEA projects
were discussed in Cookeville Mav 5,

The occaslon was the wrap-up conference
on Project Upper Cumberlard for area edu-
cators. Each of the project’s components
were discussed by those who participated in
them. The background of the project and
evaluation of its programs were outlined by
staff members and consultants,

The following recommendations for con-
sideration by others In planning new pro-
jects were bought out:

l. Try to utilize Title Il ESEA funds to

test a new idea that you actually would like
to incorporate into your local school program
once the idéa proves valid, Don’t look on
Title Il ESEA as a source of supplementary
funds that you can use as long as avallable,
then discard.

2, Test irnovative programs which canhelp
meet vital local needs,

3. Develop Title Il programs which donot
need large sums of money for equipment and
materfals to implement,

4. Seek programs which can be adapted to
your present facllities. If facilities are in-
adequate, structure your Title III proposal

Creative Dramatics: Conclusion

(Continucd from page four)
even though there is no one right answer,

The purposec of a story dramatization are
many,

It can help the children:

a, Develop organizational and analytical
thinking as they plan, list the charac-
ters, determine the scenes, locate cli-
max, conflict and resolution, etc.
Develop elaborational and creative
thinking as they add on, develop, some-
times build an entlre scene from a
sentence in the story.

Develop critical thinking as the chil-
dren evaluite their efforts,

Grow in self-discipline and social co-
operation,

Find pleasure in literature as storles
and poems ‘‘come alive” for them,
f. Develop increased control of vocabu-
lary, increased control of sentence
structure, and understanding of figu-
rative language. We also use the
dictionary a great deal,

Discover that listening is valuable
as they learn to improvise dialogue,

As I watch the dramatizations my chi)-
dren do today, ! find it hard to believz {hat
these are children who were fearfu: even to
1ift the spoon to Miss Muffett’s lips when they
firs$ encountered Creative Drama, It s
very difficult to measure or test the ac-
complishments that have been achieved. I
can prove none of them. But 1 know the
<hlldren have groan verbally, 1 know their
4eas flow more freely. 1 think I sense a
difference in these children, in their self-
~valuation,

c,
d.

e,

-8
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So now, as our three-year pilot program
ends, I deeply hope thatour classroom teach-
ers will attempt the use of Creative Dra-
matics, I know that I will use itin my
classroom. I am, in fact, looking forward
happily to that prospect, This pilot program
had one great flaw. It spread the energies
and talents of the three teachers in the grade
school far too thin. We have dealt with 950
children, 29 hours every week, and in teach-
ing of this type, with constant demands on
the teacher’s creativity and imagin:.ion,
that is far too much, As a classroom teach-
er, 1 will hav? a tremendous advantage, I
will know my children better and 1 will Le
able to choose our times for Cre tive Dra-
matics according to the needs of the chil-
dren and the curriculum,

As I have earlier noted, I consider these
techniques to be very valuable tools for
teaching subject matter In many areas, How-
ever, I hope that Creative Drama will nut be
merely a car-horse for pulling facts in social
studies, or even for s* ~ulating reading In-
terest, I belleve strongiy that drama tech-
niques are of primary value to thinking
activities that in themselves belong in the
school. The problems our children will
face in the world today will need their
sensitive and careful thought,

I am, I guess, In teaching Drama, a little
iike the Mad Hatter. Do you remember?

“'Really, now you ask me,"’
said Alice, very much confused,
“I don’t think-"

“Then you shouldn’t talk,”

sald The Hatter.

«27-

50 that carcying on an Innovative program in
such facilities is part of your demonstra-
tion,

5. Have a clear idea of what your program
objectives areand how you will measure them,
Otherwise, you may miss outon some valuable
pre-test data needed for evaluation., State
objectives In a specific, measurable way
(ehavioral form), and the ways you will
measure them, Continuation of new projects
for their full term may depend on how well
they fulfill their objectives.

6, Try to develop programs in which all
participating systems can have a directpart,
through the use of mobile instiructional units,
visiting faculty, reglonal in-service, etc.(The
Project Upper Cumberland program whichat-
tracted the most attention and approval was
our In-service for teachers, in which theen-
tire region was able to share.)

7. Don’t depend on occasional visits to
demonstration centers by teachers from other
systems to disseminate results of innovative
programs, Work out some systematic ap-
proach which will provide for pre-visitbrief-
ings, a lengthy stay by visitors at the center
with active involvement in its work, and
follow-up trips by Title Il personnel tohome
counties of visitors to answer questions and
to help adapt the innovative programs tothelr
local needs,

8. Allow a period of time at the beginning
of a project for the staff of Title Il demons-
tration centers to develop, test and refine
their innovative programs--perhaps six
months or a year, Make any chaiges in the
program which this operational evaluation
calls for.

9. Consider leaving a definite period of
tima near the end of the project during which
Title Il personnel can leave t'¢ demons-
tration centers and work with teachers in
other schools of the region. A reasonable
schedule for a three-year Title Il program
might look like this:

a, Six months-. Set up centers; operate,
test and refine innovative
programs. Make neces-
sary changes.

b, 1 1/2 years--Operate innovatiie pro-
grams and test their re-
sults on students and/or
faculty. A.0ow observa-
tions,

¢, 1 year--Demonstration center program,

in effect, is transferred to all
interested schools of region as
center staff is relieved of local
duties and allowed to work with
teachers at other schools.

10, Include in a project area only those
systems actively interested In incorporating
elements of a successful innovative program
into their local curricula,

11, Include as far as practical teachers,

(Continued on page seven)



Would you like a copy of these publications?

Title OI ESEA projects are designed totest
and evaluate promising new programs,
Another vital responsibility of such projects
is to disseminate the findings of this testing
and evaluation to other interested school
systems and to help them establish simiiar
{nnovative programs,

During the past three years, Project Upper
Cumberland has generated a series of special
paper s and other printed material which may
be of value to educators of thisregion, A list
of available titles follows, Interested persons
may request free copies of any papers which
interest them.

A number of issues of MIRRORING
CHANGE have contalned special reports on
components of Project Upper Cumberland.
Coples of the following issues stillareavail-
able:

1. A speclal report on sensi.vity training
for teachers,

2. A special report on the Crossvilie
cultural arts program,

3. A special report on evaluation of in-
novative programs,

4, A speclal report on dissemination of
information about Innovatlve programs,

5. An in-depth summary of the first year
of the project.

6. An in-depth summary of the second year
of the project.

Copies of the foliowing mimeographed

publications also are avallable:

1. "Guidance and the Cuitural Arts,’
evaluation report on the second year of
the demonstration programs at Cross-
ville and Conkevilie,

2. A summary of findings from the second
year's evaluation of the in-service pro-
gram for teachers.

3. A preliminary report on the 1968-69
evaluatio. of the in-service program,

4, A curriculun: gulde for art in grades

Confersnce produces
(Cor:tinued from page six)

citizens, school bourd and county court .2

members in planning discussions,

12, Make avaflable o all inierested sys-
teis 1esson plans and other printed materials
developed for use in innovative progran.s,

13, Try to orient faculty, students and pa-
rents of schools scheduledtobecomedemons-
tration centurs so that they will understand
a new program and support it.

14, Only test programs within the fiscal
capability of participeting systems to absorb
and support when Title II1 ESEA supportends,

15. Try to develop programs for absorb-
ing any special Title I1l1 ESEA personnel into
your system at the end of a project, This
epproach will help staff morale,

ERIC

Aruitoxt provided by Eic:

one and two, prepared by Mrs, Thelma
Sorrell, art teacher at Crossville Ele-
mentary Schaol.

5. A report on the creative dramatics
program of Mrs. Mary Crabtree at
Crossville Elementary School,

8. A report on the music program of Mrs,
Jane Swan at Crossville Elementary
School,

7. A summary of methods, lesson plans and
objectives of Mrs,-Swan in her elemen-
tary school music program,

8. A summary of the work of three Title I
ESEA projects In Middle Tennessee:
Project Upper Cumberland, Project
Reachigh, and Project Mid-Tenn,

9. A description of the ways Upper Cum-
berland teachers haveadapted humanis-
tic techniques for use in the classroom,

10, A bibliography of materfal on the
Upper Cumberlands, including a num-
ber of unpublished master’s theses.

11. Sample lesson plans used in junior high
gchool art classes by Miss Nancy
Tucker.,

12, A preliminary evaluation report on the
second year’s pultural arts program,

13, An evaluation of knowledge and approval
of Project Upper Cumberland in its16-
county region, conducled in 1968-69,

14, A description of the demonstration
program in guidance and counseling at
Coolseville,

15. A curriculum guide for art in grades
3-5, prepared by Mrs, Thelma Sorrell,

16. A proposed curviculum guide for high
school courses in the theater arts,
develoged by Mrs, Eileen Sims, Title
Il ESEA teacher at Cumberland County
High School,

17, A tentative plan for elementary gul-
dance program at Sycamore Elemen-
tary School.

18. A plan for guidance and counseling
actlvities at Cookeville Junlor High
School, prepared by the Title IIl ESEA
counselors,

19, A summary of the objectives and
techniquea of sensitivity training,
excerpted from the Psychological
Bulletin,

20. One-page summaries of Project Upper
Cumberland’s three component pro-
grams,

Anyone wishing to obtain one or more coples
of any or all ofthe above mentioned documents
can write Project Upper Cumberland, P. O,
Box 375, Livingston, Tennessee 36570, It
would be helptul to give the number of the
item along with its title,

iy

Packed house

Drama students of Mrs. Eileen Sims presedt “Speon Rlver Anthology™ fer
thelr classmates st Cumberland County High School, Crossville,
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'30,” and our thanks fo . . .

As we pul to bed this, our flnal lssue of
MIRRORING CHANGE, we want to thank all
those persons who have helped us in connec-
tion with Project Upper Cumberland the past
three years,

Many have given us aid, advice and en-
couragement, and to all we say a sincere
““Thank )'OU."

A few deserve special recognition, al-
though any such list runs the risk ofomitting
someone equally deserving, The cultural
arts teachers at the Crossvilie demonstra-
tion center and the counselors at the Cooke~
ville demonstration center musthead the list.

These professional educators have givenol
theruselves to develop worthwhile innovative
school programs In thelr fields, They have
worked under such handicaps as limited
facilities and large classes and, in so doing,
have proved that challenging new programs do
not necessarily requirenewschoolsand large
budgets for materials and supplies.

The cultura) arts teachers and their schools
are:

Crossville Elementary--Mrs, Mary Crab-
tree, Mrs. Thelma Sorrell and Mrs. Jane
Swan,

Cumberland Elementary--Miss Judy
Brown, Mrs, Beverly Reglster and Miss
Nancy Tucker,

Cumberland County High School--Mrs,
Efleen Sims and Mr, Joe Ed Hodges,

Mr. David Brandon has been a traveling
Title 1 ESEA teacher during1%69-70, bring-
ing muslc to several rural schools in Cum-
berland County.

Counselors at Sycamore Elementary School
in Cookeville are Mrs. Sandra Horner and
Mrs. Betty Jo McDonald, Counselors at
Cookeville Junfor High School are Mrs, Anna
Coffelt, Mrs, Margaret Hale, Mrs. Wanda

Slagle, Mrs, Eva Pearl Quillenand Mrs, Love
Webber.

A special note of appreciation {s due Mrs,
Quillen ard her predecessor, Mr, Earl Dial,
for thelr werk as local coordinators of the
Title III ESEA counseling program. Thanks
also go to Cumberland and Putnam countfes
for providlng facilities ard supplies for the
Title OI programs in their schools and tothe
principals and teachers of the five schools
iIn which the demonstration programs
operated,

Our appreciation also to the participants
of our three in-service programs, They were
educators who readily adaptedtoa drastically
changed form of teacher traininganddid soin
good humor and with a professional attitude,
Their reaction should help lay to rest the
notion that Upper Cumberland teachers resi:t
change and challenge.

The in-service leaders deserve our recog-
nition and appreciation, With little prece-
dent to follow, they fashioned what one edu-
cator called “'the most exciting in-service
program I have exverienced in my ten years
of teaching.”

Dr, O, C, Stewart holds a unique place in
the development and operation of Project
Upper Cumberland. He assisted in planning
the project, served as its first director, and
later was a consultant and coordinator of the
in-service program,

Other consultants who helped develop the
cultural arts and counseling programs, es-
peclally during their first year, included Mrs.
Reba Bacon, Mrs, Rose Stewart, Dr, John
Flanders, Dr. Edell Hearn and Dr, Sherwell
Tolleson, all of Tennessee Tech,

Tech was kind enough to provide facilities
for the summer workshops and some Satur-
day meetings during the entire three years of

the innovative In-service program. A number
of Upper Cumberland school systems likewise
furnished space and utilitles for Saturday
meetings of the sam« program. They included
Cumberland, White, Overton, Jackson, Scolt,
Ciay and Fentress counties; and we apologize
here for any omissions. The contributions
of these systems and of Tennessee Tech to
the project have been invaluabie, .

Oiard Hunter, superintendent of Overton
County schools when Project Upper Cumber-
land was formed, is due the recognition and
appreciation of the entire reglon for his
leadership. Overton County has served un-
selfishly as fiscal agent for the project al-
though sharing in few direct benefits, thus
seiting an example for the entire region when
other projects are considered.

Mr. Hunter's successor as superintendent,
Robert Moles, and his staff have assisted
project personnel In every way possible,

Several officlals of the Ternessee State
Department of Education gave us assistance
and encouragement, especially Mr, Roy Jones
and his staff,

My personal appreciation to Harold
Williams, our project coordinator and budget
officer, and Mrs, Margle Lewis, our very
capable secretary, for their contributions,
The necessary administrative work for the
project could rot have been done without them,

And a very special thanks toRichard Knight,
Carson Oliver and the folks at the Livings-
ton Enterprise for their care and attention
to detail which helped us produce this news-
letter.

It has been a pleasure to work with the
superintendents amd other school officials of
the Upper Cumberlands in carrying on this
project and in attempting to develop new
programs for th: region., We hope that
Project Upper Cumberland has helped set a
precedent for regional innovative programs
and that the Upper Cumberlands can build
on what we have done,

(Signed) Douglas Norman
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In-se.vice participants dis-
cuss local needs during Pro-
ject Upper Cumberland’s final
workshop in 1970.

Independent study, part of
Title II's guidance and coun-
seling program in the lower
grades, occupies this pretty
voung lady at Sycamore Ele-
mentary School,
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Part of Project Upper Cum-
berland’s scope is illustrated
by these photographs. Clock~
wise, they deplct an art class
at Cumberland Flementary
School in Crossville;a careers’
fair sponsored by Title Il ESEA
counselors at Cookeville Junior
High School; and in-servicedis~
cussion group, and Mrs, Thelma
Sorrell i her art class at
Crossville Elementary School,
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